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ABSTRACT RESEARCH ARTICLE

This study investigated the effect of students’ safety orientation on their physical, mental,
psychological, and academic wellbeing in selected government-owned tertiary institutions in Akwa
Ibom State, Nigeria. A mixed-methods research design was adopted, combining quantitative survey
and qualitative focus group discussions. The population comprised undergraduate students from eight
selected tertiary institutions, with a sample size of 1,025 respondents for the quantitative phase and
18 participants for the qualitative phase. Data were collected using a structured questionnaire and
focus group discussion guide. The questionnaire was validated by experts and reliability was
established using Cronbach’s alpha. Descriptive statistics were used to answer the research
guestions, while simple linear regression analysis was employed to test the hypotheses at the 0.05
level of significance. The findings revealed significant effects of students’ safety orientation on
physical wellbeing (R = 0.684), mental health wellbeing (R=0.712), psychological wellbeing (R =
0.698), and academic wellbeing. Safety orientation accounted for substantial variance in students’
wellbeing outcomes, and all null hypotheses were rejected. Qualitative findings corroborated the
quantitative results, indicating that safety orientation enhances students’ confidence, reduces anxiety,
and improves academic engagement. The study concludes that safety orientation is a critical
determinant of students’ holistic wellbeing and academic success. It recommends institutionalization
of comprehensive safety orientation programmes in tertiary institutions.

KEYWORDS: Safety Orientation, Student Wellbeing, Physical Wellbeing, Mental Health,
Psychological Wellbeing, Academic Wellbeing, Tertiary Institutions

INTRODUCTION

Students wellbeing is a complex concept encompassing physical, psychological, social, and
academic dimensions. In the context of tertiary education, particularly within Nigeria,
ensuring Student’s wellbeing is paramount for academic success and holistic development.
Safety orientation structured programs and policies aimed at educating students on safety
protocols is a critical component in fostering a secure and conducive learning environment. In
Nigeria, federal tertiary institutions have witnessed challenges related to Student’s safety,
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including incidents of cultism, substance abuse, and infrastructural inadequacies. These
challenges not only threaten the physical safety of students but also impact their
psychological wellbeing and academic performance. Implementing effective safety
orientation programs can play a pivotal role in mitigating these issues by equipping students
with the knowledge and skills to navigate potential hazards.

Despite the recognized importance of safety orientation, there is a paucity of empirical
studies examining its effectiveness in enhancing Student’s wellbeing within the context of
federal tertiary institutions in Akwa Ibom State. This study seeks to fill this gap by exploring
the relationship between safety orientation initiatives and Student’s wellbeing in these
institutions. The wellbeing of students in federal tertiary institutions in Akwa Ibom State has
become a growing concern due to increasing reports of safety-related incidents. Issues such
as inadequate safety infrastructure, lack of awareness about safety protocols, and insufficient
emergency response mechanisms have been identified as contributing factors to Student’s
vulnerability. These challenges not only compromise the physical safety of students but also
affect their mental health, leading to anxiety, stress, and decreased academic performance.

While safety orientation programs are designed to address these challenges, their
implementation and effectiveness in enhancing Student’s wellbeing remain under-researched
in the Nigerian context. There is a need to assess the extent to which these programs are
being implemented, their impact on Student’s awareness and behavior, and how they
contribute to overall Student’s wellbeing. This study aims to investigate these aspects within
federal tertiary institutions in Akwa lbom State.

1.1 Statement of the Problem/Justification

Students well-being has become a growing concern in Nigerian tertiary institutions,
especially in light of increasing incidences of insecurity, mental health challenges, and
academic stress among students. Despite government efforts and institutional policies aimed
at promoting safe and conducive learning environments, many federal tertiary institutions still
grapple with issues related to Student’s safety and wellbeing. Safety orientation programs
which are intended to educate students on institutional safety protocols, health resources,
emergency procedures, and behavioral expectations remain underdeveloped or poorly
implemented across several institutions. This gap is particularly alarming considering the
significant role that safety awareness plays in fostering physical, psychological, and academic
wellbeing among students.

In federal tertiary institutions in Akwa lbom State, there appears to be limited coordination
and stakeholder collaboration in the development and execution of comprehensive safety
orientation programs. Students often begin their academic journey without a clear
understanding of institutional safety measures or how to access support services when
needed. The consequences of this lack of orientation are visible in increased reports of
accidents, stress-related disorders, absenteeism, and academic disengagement. Furthermore,
with the increasing diversity in Student’s populations and expansion in institutional
infrastructure, there is a pressing need to ensure that all students are adequately prepared and
supported through structured and inclusive safety orientation initiatives. But unfortunately
some school execute limited orientation other lack orientation programme

There is also a dearth of empirical studies that examine the direct relationship between safety
orientation and different dimensions of student wellbeing physical, mental, psychological,
and academic within the Nigerian context. Without such evidence, institutional decision-
makers may continue to underestimate the importance of effective safety induction programs.
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This study is therefore justified as it seeks to fill the gap in literature and practice by
examining how safety orientation influences student wellbeing in federal tertiary institutions
in Akwa Ibom State.

1.2 Objectives of the Study

The primary objective of this study is to examine the impact of Student’s safety orientation
on wellbeing in selected government owned tertiary institutions in Akwa Ibom State. The
specific objectives are to:

1. Assess the effect of students’ safety orientation on their physical wellbeing in
selected government owned tertiary institutions in Akwa Ibom State.

2. Examine the effect of students’ safety orientation on their mental health
wellbeing.

3. Examine the effect of students’ safety orientation on their psychological
wellbeing.

4. Examine the effect of students’ safety orientation on their academic wellbeing.

1.3 Research Questions

In other to achieve this study objectives, the following research questions will be the
addresses:

1. What is the effect of students’ safety orientation on their physical wellbeing in
selected government owned tertiary institutions in Akwa Ibom State?

2. What is the effect of students’ safety orientation on their mental health
wellbeing?

3. What is the effect of students’ safety orientation on their psychological
wellbeing?

4, What is the effect of students’ safety orientation on their academic wellbeing?

1.4  Research Hypotheses
The following hypotheses will be tested at 0.05 significance:

Hi: There is no significant effect of students’ safety orientation on their physical wellbeing in
selected government owned tertiary institutions in Akwa Ibom State.

Hz: There is no significant effect of students’ safety orientation on their mental health
wellbeing.

Hs: There is no significant effect of students’ safety orientation on their psychological
wellbeing.

Ha: There is no significant effect of safety orientation on students’ academic wellbeing.
1.5  Significance of the Study

This study will be significant to a wide range of stakeholders within and beyond the
educational sector. Its findings will offer practical, policy-relevant, and context-specific
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insights into how Student’s safety orientation can be leveraged to enhance their wellbeing in
federal tertiary institutions in Akwa Ibom State. The study will be valuable in the following
ways:

To Institutional Administrators: The study will provide data-driven recommendations that
will assist school management in developing, implementing, and improving safety orientation
programs. Administrators will gain a clearer understanding of how structured and inclusive
safety policies can influence various dimensions of Student’s wellbeing physical, mental,
psychological, and academic.

To Policy Makers and Government Agencies: Relevant government bodies, such as the
Federal Ministry of Education and the National Universities Commission (NUC), will benefit
from evidence that supports policy formulation around Student’s safety and wellbeing. The
study will help inform national strategies and standard safety orientation frameworks for
tertiary institutions across Nigeria.

To Students: Students, who are the direct beneficiaries of safety orientation programs, will
benefit through increased awareness, participation, and inclusion in institutional safety
planning. The study will highlight how their engagement in safety-related initiatives can
directly contribute to their overall wellbeing and academic success.

To Teaching and Non-Teaching Staff: The study will underscore the essential role of
faculty and staff in fostering safe academic environments. It will offer insights into how their
active participation in safety programs and wellbeing campaigns can enhance institutional
culture and productivity.

To Researchers and Academicians: This study will contribute to the growing body of
literature on Student’s wellbeing, safety management, and stakeholder collaboration in
Nigerian tertiary education. It will provide a reference point for future studies exploring
safety education, institutional governance, and student-centered interventions.

To Development Partners and NGOs: Organizations working in the areas of youth
development, education, health, and campus safety will find the study beneficial for
designing intervention programs and capacity-building workshops. It will also help them
identify strategic entry points for partnership with tertiary institutions.

To the General Public and Media: Through its dissemination strategies, the study will raise
public awareness about the critical link between safety orientation and Student’s wellbeing.
This will foster greater community engagement and social accountability in the management
of federal tertiary institutions.

20 LITERATURE REVIEW
2.1 Conceptual Framework
2.1.1 Concept of Students Wellbeing

Students’ wellbeing is a multidimensional construct that encompasses the emotional,
psychological, physical, and academic conditions that contribute to the overall development
and success of students in educational institutions. It is increasingly recognized as a
fundamental aspect of the educational experience, particularly in higher institutions where
students face numerous challenges ranging from academic pressure to social adjustments,
financial stress, and exposure to unfamiliar environments. Promoting student wellbeing is not
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merely a supportive endeavor but a prerequisite for effective learning and holistic
development (OECD, 2017).

Wellbeing in the context of education refers to the extent to which students feel safe,
supported, engaged, and capable of managing stress and adapting to challenges. According to
Diener and Seligman (2004), wellbeing is generally defined by positive relationships, a sense
of purpose, self-acceptance, personal growth, and environmental mastery. When these
components are present in the school or campus environment, students are more likely to
flourish both academically and personally. The World Health Organization (WHO, 2014)
further broadens this view by defining wellbeing as "a state in which every individual realizes
his or her own potential, can cope with the normal stresses of life, can work productively, and
is able to make a contribution to their community."”

In higher education, student wellbeing has garnered global attention due to the rising
prevalence of mental health issues among tertiary students. Studies have shown that students
often experience anxiety, depression, and emotional burnout due to the academic demands,
social isolation, and economic pressures they face during their studies (Bewick et al., 2010).
These stressors can significantly impede their academic performance, reduce their
engagement with peers and faculty, and ultimately lead to dropout or underachievement.
Thus, ensuring that students are well-supported emotionally, physically, and socially is key to
their academic success and overall development.

A central component of student wellbeing is mental health. Numerous studies indicate that
mental health issues among students are on the rise globally. For instance, the American
College Health Association (2020) reported that over 60% of college students experienced
overwhelming anxiety in the past year, and about 40% felt so depressed that it was difficult to
function. In the Nigerian context, Okwaraji and Aguwa (2014) revealed that university
students often face high levels of psychological distress due to academic workloads, fear of
failure, and uncertainty about the future. These issues are frequently exacerbated by
inadequate counseling services and limited access to mental health care. Beyond mental
health, physical wellbeing is another crucial aspect. Students who are physically healthy are
better able to engage with academic tasks and participate in extracurricular activities. Proper
nutrition, exercise, adequate sleep, and access to medical services are all foundational
elements of student wellbeing. According to the National Association of Student Personnel
Administrators (NASPA, 2019), institutions that promote healthy living habits tend to report
better student engagement and retention rates. In contrast, poor health can lead to
absenteeism, lack of focus, and low academic performance.

Social wellbeing refers to the students’ ability to form meaningful relationships and feel
connected within the campus community. The sense of belonging plays a major role in
helping students adapt to the academic environment and cope with stressors. Tinto (1993)
emphasized that social integration is a major factor in student persistence and success in
higher education. Students who are socially engaged are more likely to remain in school and
perform well academically. On the other hand, students who feel alienated or excluded often
experience loneliness and low self-esteem, which can negatively affect their academic
outcomes.

Academic wellbeing is another dimension that ties closely with a student’s sense of
competence and achievement. It involves students’ satisfaction with their educational
experience, their belief in their abilities, and their motivation to succeed. According to Keyes
(2002), students with high academic wellbeing exhibit positive attitudes toward learning,
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resilience in the face of challenges, and a proactive approach to their studies. Institutions that
provide academic support, mentorship programs, and career guidance often witness improved
academic outcomes among their students. Environmental and institutional factors also
significantly impact student wellbeing. A safe, inclusive, and resource-rich educational
environment enhances students’ ability to thrive. This includes the presence of student
support services such as counseling centers, peer mentoring, safety orientation, recreational
facilities, and inclusive policies that promote diversity and equality. Inadequate facilities,
security issues, and lack of institutional support can adversely affect Student’s wellbeing. In
Nigeria, many tertiary institutions struggle with overcrowded classrooms, inadequate hostel
facilities, and lack of security, which contribute to students’ discomfort and psychological
stress (Afolayan et al., 2019).

Safety orientation is a crucial intervention that directly links to student wellbeing. When
students are well-informed about safety procedures, emergency responses, and institutional
protocols, they are more likely to feel secure and supported. This sense of safety translates
into reduced anxiety, greater concentration in academic tasks, and improved social
interactions. For example, institutions that conduct regular safety drills, provide clear
communication about campus rules, and encourage Student’s participation in security
committees often report fewer incidents of violence, harassment, and accidents (Ngure &
Karugu, 2014).

In recent years, there has been a growing emphasis on holistic student wellbeing frameworks
that integrate mental, emotional, academic, and social support systems. Institutions such as
the University of Cape Town and Covenant University in Nigeria have pioneered wellness
centers that offer integrated health, counseling, and academic services tailored to students'
diverse needs. These centers not only address immediate concerns but also promote long-
term behavioral and psychological resilience. According to Nweze and Okolie (2020),
students exposed to comprehensive wellbeing programs exhibit higher self-efficacy,
academic motivation, and reduced dropout rates. Moreover, cultural and socioeconomic
contexts must be considered when addressing student wellbeing. In low- and middle-income
countries like Nigeria, many students come from backgrounds marked by poverty, family
instability, and under-resourced schooling systems. These factors compound the stresses they
face in tertiary education. Policies and programs that aim to enhance Student’s wellbeing
must therefore consider equity, accessibility, and cultural sensitivity. As recommended by the
United Nations Educational, Scientific and Cultural Organization (UNESCO, 2021), a
student-centered approach that values diversity and inclusivity is critical for sustainable
Student’s development.

2.1.2 Concept of Safety Orientation and Student’s Safety Orientation

Safety orientation refers to the structured process of educating individuals especially new
members of an organization about the safety policies, procedures, expectations, and resources
available within their environment. According to Neal and Griffin (2006), safety orientation
is a planned intervention that equips individuals with the knowledge and attitudes necessary
to perform tasks safely, recognize hazards, and respond appropriately in emergencies. Geller
(2011) further defines safety orientation as the introduction of safety-related values,
expectations, and behaviors that foster a culture of prevention and vigilance in an
organizational setting. In the educational context, Student’s safety orientation involves the
introduction and familiarization of students with institutional safety protocols, available
health and wellbeing resources, emergency evacuation procedures, anti-bullying policies, and
ethical conduct expectations. It goes beyond mere dissemination of rules; it is a proactive
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approach to nurturing awareness, responsibility, and resilience among students. According to
Okafor and Adebayo (2021), Student’s safety orientation plays a critical role in ensuring that
learners feel secure physically, psychologically, and emotionally, thereby enabling them to
thrive academically.

The concept has gained increasing relevance due to rising concerns about campus safety
incidents, mental health crises, and the need for more inclusive and responsive learning
environments. UNESCO (2023) notes that a safe learning environment is foundational to
quality education and Student’s development, stressing that effective orientation and
Student’s support systems are essential for achieving this. In Nigeria, however, orientation
programs are often limited to administrative briefings, neglecting the holistic approach
required to adequately prepare students for the realities of campus life (Ibrahim & Adamu,
2022). Effective Student’s safety orientation encompasses several key dimensions: physical
safety (awareness of fire exits, campus security contacts, and hazard prevention), mental
health resources (counseling services and stress management), social wellbeing (anti-
harassment policies and conflict resolution channels), and academic integrity (avoiding
misconduct and seeking help when overwhelmed). These components work collectively to
ensure that students are not only safe but also confident and equipped to navigate campus
challenges.

Furthermore, Student’s safety orientation enhances institutional culture by promoting a
shared responsibility for safety among students, staff, and administrators. As highlighted by
Eze and Ibeh (2023), a comprehensive orientation process fosters communication, trust, and
proactive reporting of issues key elements in sustaining a safe academic environment. In
modern higher education institutions, where diverse student populations face unique
vulnerabilities, such as cyberbullying, substance abuse, or gender-based violence, safety
orientation serves as a protective and empowering mechanism.

2.1.3 Safety Orientation and Student Physical Wellbeing

Safety orientation plays a vital role in promoting physical wellbeing among students in
tertiary institutions by equipping them with knowledge, skills, and attitudes needed to
navigate their academic environments safely. Physical wellbeing, as defined by the World
Health Organization (WHO, 2014), refers to the state of being free from injury, illness, or
pain, and it encompasses fitness, body care, nutrition, and safety. In institutional contexts,
physical wellbeing extends to students’ ability to move, learn, and interact in environments
that are secure and supportive. A growing body of empirical research affirms that
comprehensive safety orientation programs significantly contribute to students’ physical
health and safety by reducing the risks of accidents, promoting emergency preparedness, and
fostering safe behaviors on campus. A study by Adelakun and Ogunyemi (2020) on
university campuses in Southwest Nigeria found that students who received formal safety
orientation during their first year reported fewer cases of physical accidents and were more
likely to engage in proactive safety behaviors. These included adherence to laboratory safety
protocols, awareness of emergency exits, and prompt reporting of hazardous conditions. The
researchers concluded that safety orientation was a significant predictor of students’ safety
compliance and physical security on campus.

Similarly, Okeke and Ayeni (2019) examined the relationship between health and safety
education and physical wellbeing in federal polytechnics in Southern Nigeria. Their findings
indicated that institutions with structured safety orientation programs recorded lower
incidents of injuries and physical hazards, especially in faculties with high exposure to
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physical risks such as engineering and environmental sciences. The study emphasized the
importance of stakeholder involvement including security officers, health professionals, and
administrative staff in the delivery of safety content during orientation programs.
Internationally, Zhai and Li (2018) conducted a comparative study in Chinese universities
and found that student exposure to structured campus safety training reduced their likelihood
of encountering physical harm during laboratory sessions and public health emergencies. The
study also highlighted the role of multimedia and practical demonstrations in reinforcing
safety messages, thereby enhancing students' physical awareness and response capabilities.

Despite these findings, many institutions in Nigeria still lack well-defined safety orientation
protocols. Uzochukwu et al. (2021) reported that a large proportion of Nigerian university
students enter campuses without clear understanding of basic safety procedures such as fire
drills, first aid access, or safe conduct in shared facilities. The absence of this knowledge can
lead to increased vulnerability to injuries and environmental hazards. Overall, empirical
evidence suggests that safety orientation is a crucial determinant of student physical
wellbeing. It not only prevents injuries and health risks but also empowers students to
actively participate in maintaining a secure academic environment. Therefore, integrating
comprehensive, stakeholder-driven safety orientation into institutional policies is essential for
safeguarding student health and promoting sustainable wellbeing (Nwagbara & Okoye,
2022).

2.1.4 Safety Orientation and Student’s Mental Health Wellbeing

Safety orientation programs in educational institutions are critical in fostering a secure and
supportive environment that promotes students' mental health wellbeing. Empirical research
consistently demonstrates that well-structured safety orientation initiatives positively impact
students’ psychological adjustment and reduce anxiety related to campus safety concerns.
According to Johnson and Napolitano (2017), safety orientation that includes clear
communication of safety protocols, available mental health resources, and emergency
response procedures significantly lowers stress and fear among students, contributing to
improved mental health outcomes. Several studies have underscored the role of safety
orientation in mitigating mental health challenges in tertiary institutions. For example, a study
by Smith et al. (2019) in a large university in the United States found that students who
participated in comprehensive safety orientation reported higher levels of perceived safety
and lower incidences of anxiety and depression during their first semester. The authors
concluded that early exposure to safety information creates a sense of preparedness, which
buffers against common mental health stressors associated with transitioning to university
life. Similarly, research by Wang and Chen (2020) highlighted that orientation programs
incorporating mental health awareness and coping strategies facilitated better emotional
regulation among students, ultimately improving their academic engagement and resilience.

In the Nigerian context, studies examining the link between safety orientation and mental
health wellbeing remain limited but revealing. For instance, Eze and Okonkwo (2021)
investigated the impact of safety education on students’ psychological wellbeing at a federal
university in Southeast Nigeria. Their findings revealed that students who received detailed
safety orientation were less likely to experience panic during emergencies and demonstrated
greater utilization of campus counseling services. This aligns with the work of Oladipo and
Adebayo (2022), who emphasized that safety orientation acts as a preventative tool against
mental health crises by equipping students with knowledge and coping mechanisms in
Nigerian tertiary institutions. However, the implementation of safety orientation programs in
many Nigerian federal tertiary institutions has been inconsistent and often lacks mental health
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components (Afolabi et al., 2023). This gap poses a challenge for student mental health, as
poor safety awareness can exacerbate feelings of vulnerability and stress. Thus, integrating
comprehensive safety orientation programs that address mental health wellbeing is crucial for
promoting a supportive academic environment. Collectively, these studies highlight the
empirical importance of safety orientation in enhancing student mental health wellbeing by
fostering a sense of security, awareness, and access to support systems. This body of
evidence underscores the need for federal tertiary institutions in Akwa Ibom State and
beyond to strengthen their safety orientation frameworks to support students’ mental health
effectively.

2.1.5 Safety Orientation and Student’s Psychological Wellbeing

Student psychological wellbeing is an essential dimension of holistic development in tertiary
education, encompassing aspects such as self-esteem, emotional balance, stress resilience,
and a sense of belonging. Empirical studies have shown that safety orientation programs
contribute significantly to these outcomes by fostering secure and structured environments
that support positive psychological functioning. According to Green et al. (2018), students
exposed to well-developed safety orientation sessions tend to demonstrate better adaptability
and psychological stability, particularly during transitions into higher education
environments. Safety orientation creates a structured and predictable setting that reduces
psychological distress caused by uncertainty and perceived threats. A study conducted by
Thompson and Rivers (2020) among university freshmen in the UK revealed that safety
orientation activities enhanced students’ confidence and reduced psychological vulnerability
by providing clarity on institutional expectations, emergency protocols, and mental health
resources. The researchers concluded that students who understood safety procedures felt
more in control, which strengthened their sense of security and psychological wellbeing.

Furthermore, research by Obong and Edet (2021) in a Nigerian federal university emphasized
that inadequate safety information can intensify feelings of alienation, fear, and helplessness
among students. Their study found that first-year students who lacked safety orientation
reported higher incidences of anxiety and emotional instability compared to those who
received orientation that included psychological support and safety education. The authors
recommended institutional reforms to incorporate psychological support into student
orientation programs. International literature supports the notion that safety education is
positively linked to psychological resilience. For instance, Li and Wang (2019) highlighted
that safety orientation fosters psychological capital including self-efficacy, optimism, and
emotional regulation among students in Chinese universities. Their study demonstrated a
statistically significant relationship between participation in safety orientation and reduced
symptoms of emotional exhaustion and academic burnout. Despite these findings, empirical
gaps remain in many developing contexts, where safety orientation is often narrowly focused
on physical security alone. In Nigeria, scholars such as Yusuf and Okoye (2022) have argued
that psychological wellbeing is under-addressed in institutional safety planning, resulting in
limited coping mechanisms for students during crises.

2.1.6 Safety Orientation and Student’s Academic Wellbeing

Student academic wellbeing refers to the overall sense of satisfaction, engagement, and
functioning within the academic environment, including students’ ability to focus, perform,
and persist in their studies. Empirical research increasingly indicates that safety orientation
defined as the process through which students are informed about institutional safety policies,
emergency protocols, and wellness support systems has a direct influence on academic
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wellbeing (Linden & Stuart, 2019). When students perceive their learning environment as
safe and supportive, they are more likely to demonstrate academic motivation, confidence,
and performance. Several studies highlight the importance of institutional safety orientation
in enhancing student academic outcomes. For instance, Olanrewaju and Bello (2021)
conducted a study in selected Nigerian universities and found that students who received
comprehensive safety orientations, including both physical safety and academic support
services, had higher academic satisfaction and reduced dropout tendencies. The researchers
argued that a well-informed student is less anxious, more organized, and better equipped to
focus on learning goals.

Similarly, a study by Johnson and Fielding (2020) in the United States revealed that
university freshmen who participated in safety orientation sessions exhibited stronger
academic self-efficacy and classroom participation throughout the semester. The authors
attributed this to students' increased awareness of academic resources, peer support systems,
and safe study environments, which reduced distractions and fostered academic resilience. In
the African context, Eze and Udo (2022) emphasized the intersection of safety perception and
academic performance. Their empirical study in South-East Nigerian institutions showed that
students who felt unsafe due to poor orientation on emergency procedures and campus
security reported higher stress levels and lower academic productivity. Conversely, well-
oriented students were more likely to attend classes regularly, access academic resources, and
complete assignments effectively. Moreover, research by Nnadi and Umeh (2018) suggests
that institutions with structured orientation programs, which address safety, mental wellbeing,
and academic policies, tend to record higher student retention and success rates. Their
findings underscore the need for integrated orientation programs that directly tie safety with
academic support.

2.1.7 Safety Challenges in Nigerian Tertiary Institutions

The issue of safety in tertiary institutions has attracted increasing scholarly attention over the
years due to its critical role in ensuring effective teaching, learning, and general wellbeing of
students and staff. Safety challenges in Nigerian tertiary institutions encompass a broad
spectrum of concerns, including physical security, infrastructure hazards, gender-based
violence, cultism, health-related issues, and institutional negligence. These challenges, when
left unaddressed, compromise academic excellence, reduce students’ performance, and put
the integrity of education at risk.

In the Nigerian context, physical security remains a pressing issue in many tertiary
institutions. Incidences of armed robbery, burglary, theft, and violent attacks are frequently
reported on and around campuses. According to Ajayi et al. (2015), the porous nature of
many institutional boundaries and the lack of adequate security personnel and surveillance
technology contribute significantly to insecurity on campuses. In particular, institutions
situated in urban areas or conflict-prone zones face heightened exposure to external threats.
Ezeokana and Nworgu (2018) observed that in several universities and polytechnics,
inadequate funding results in poorly lit campuses, broken perimeter fencing, and insufficient
security patrols, which in turn, provide easy access for criminals.

Another prominent safety concern is cultism, which has plagued Nigerian tertiary institutions
since the 1980s. Cult-related violence often involves armed confrontations, harassment of
non-members, initiation rites involving torture, and even assassinations. Olutola (2019) states
that cultism has become embedded in the socio-cultural fabric of some institutions, often
exacerbated by poor governance, lack of student engagement, and inadequate counseling
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services. The unchecked growth of cult groups continues to create an atmosphere of fear
among students and staff, deterring healthy academic competition and extracurricular
activities. Gender-based violence (GBV) is another significant safety challenge that affects
the wellbeing of students, particularly females. Several studies have revealed alarming cases
of sexual harassment, rape, and gender discrimination within Nigerian campuses. A study by
Ajuwon et al. (2011) indicated that approximately 70% of female university students had
experienced some form of sexual harassment from either fellow students or academic staff.
This not only undermines their confidence and mental health but also deters academic
participation and progression. Institutional failure to establish and enforce anti-harassment
policies, coupled with a culture of silence and stigmatization, further perpetuates the cycle of
abuse.

The problem of infrastructural decay also plays a significant role in safety challenges within
Nigerian tertiary institutions. Many public institutions suffer from dilapidated hostels,
classrooms, laboratories, and toilets, which pose health and physical risks to students.
According to Adesina (2017), overcrowded lecture halls with inadequate ventilation, broken
seating, and unstable structures create an environment that is physically unsafe for learning.
Similarly, inadequate water supply, poor sanitation, and broken sewage systems contribute to
disease outbreaks such as cholera and dysentery on campuses. The National Universities
Commission (NUC, 2019) also reported that many universities lack functioning fire alarms,
emergency exits, and first aid centers, all of which are critical components of a safe learning
environment.

Drug abuse is another safety issue that affects Nigerian tertiary institutions. Students’ easy
access to hard drugs such as marijuana, tramadol, and codeine has contributed to rising cases
of mental breakdown, violence, cultism, and academic failure. According to Ukaegbu and
Oden (2020), peer pressure, lack of parental supervision, and emotional stress are key drivers
of substance abuse among undergraduates. The presence of drug abuse on campuses
increases the likelihood of criminal behavior, including rape, theft, and violent outbursts, thus
reducing the overall sense of safety within the academic community. Moreover, safety in
Nigerian tertiary institutions is undermined by institutional failure to implement adequate
orientation and emergency response systems. New students are often unfamiliar with campus
security policies, evacuation procedures, or whom to contact during emergencies. Studies by
Okereke (2021) revealed that only a few institutions conduct regular safety orientation for
fresh students or staff. This knowledge gap significantly increases vulnerability during
emergencies such as fire outbreaks, stampedes, or riots. The absence of a centralized
communication system, emergency hotlines, or trained first responders further complicates
matters during crisis situations.

Environmental safety also plays an essential role in institutional security. Unregulated
construction activities, poor waste disposal, and absence of hazard signage are common
across many campuses. Akinwale and Osabuohien (2016) highlighted the environmental
degradation present in many Nigerian universities, including open drainage systems, bushy
surroundings, and cracked buildings, which not only lower aesthetic appeal but pose real
danger to the physical safety of students. In some extreme cases, floods during the rainy
season have led to accidents and even loss of life. The psychological dimension of safety has
gained traction in academic discourse, with scholars emphasizing the role of emotional and
mental safety in creating conducive learning environments. Stress, depression, anxiety, and
suicidal ideation are increasingly prevalent among tertiary students. Akinyemi and Ofuani
(2022) assert that the pressure to meet academic expectations, combined with poor mental
health services on campuses, contributes to a rising mental health crisis among students.
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Unfortunately, most Nigerian tertiary institutions lack trained psychologists or functional
counseling centers, leaving students to navigate personal struggles without professional
support. The psychological safety of students is closely linked to their ability to concentrate,
learn, and interact meaningfully within the campus community.

2.1.8 Institutional Responses to Safety Concerns

The issue of safety in tertiary institutions has attracted increasing scholarly attention over the
years due to its critical role in ensuring effective teaching, learning, and general wellbeing of
students and staff. Safety challenges in Nigerian tertiary institutions encompass a broad
spectrum of concerns, including physical security, infrastructure hazards, gender-based
violence, cultism, health-related issues, and institutional negligence. These challenges, when
left unaddressed, compromise academic excellence, reduce students’ performance, and put
the integrity of education at risk.

In the Nigerian context, physical security remains a pressing issue in many tertiary
institutions. Incidences of armed robbery, burglary, theft, and violent attacks are frequently
reported on and around campuses. According to Ajayi et al. (2015), the porous nature of
many institutional boundaries and the lack of adequate security personnel and surveillance
technology contribute significantly to insecurity on campuses. In particular, institutions
situated in urban areas or conflict-prone zones face heightened exposure to external threats.
Ezeokana and Nworgu (2018) observed that in several universities and polytechnics,
inadequate funding results in poorly lit campuses, broken perimeter fencing, and insufficient
security patrols, which in turn, provide easy access for criminals.

Another prominent safety concern is cultism, which has plagued Nigerian tertiary institutions
since the 1980s. Cult-related violence often involves armed confrontations, harassment of
non-members, initiation rites involving torture, and even assassinations. Olutola (2019) states
that cultism has become embedded in the socio-cultural fabric of some institutions, often
exacerbated by poor governance, lack of student engagement, and inadequate counseling
services. The unchecked growth of cult groups continues to create an atmosphere of fear
among students and staff, deterring healthy academic competition and extracurricular
activities.

Gender-based violence (GBV) is another significant safety challenge that affects the
wellbeing of students, particularly females. Several studies have revealed alarming cases of
sexual harassment, rape, and gender discrimination within Nigerian campuses. A study by
Ajuwon et al. (2011) indicated that approximately 70% of female university students had
experienced some form of sexual harassment from either fellow students or academic staff.
This not only undermines their confidence and mental health but also deters academic
participation and progression. Institutional failure to establish and enforce anti-harassment
policies, coupled with a culture of silence and stigmatization, further perpetuates the cycle of
abuse. The problem of infrastructural decay also plays a significant role in safety challenges
within Nigerian tertiary institutions. Many public institutions suffer from dilapidated hostels,
classrooms, laboratories, and toilets, which pose health and physical risks to students.
According to Adesina (2017), overcrowded lecture halls with inadequate ventilation, broken
seating, and unstable structures create an environment that is physically unsafe for learning.
Similarly, inadequate water supply, poor sanitation, and broken sewage systems contribute to
disease outbreaks such as cholera and dysentery on campuses. The National Universities
Commission (NUC, 2019) also reported that many universities lack functioning fire alarms,
emergency exits, and first aid centers, all of which are critical components of a safe learning
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environment.

Drug abuse is another safety issue that affects Nigerian tertiary institutions. Students’ easy
access to hard drugs such as marijuana, tramadol, and codeine has contributed to rising cases
of mental breakdown, violence, cultism, and academic failure. According to Ukaegbu and
Oden (2020), peer pressure, lack of parental supervision, and emotional stress are key drivers
of substance abuse among undergraduates. The presence of drug abuse on campuses
increases the likelihood of criminal behavior, including rape, theft, and violent outbursts, thus
reducing the overall sense of safety within the academic community.

Moreover, safety in Nigerian tertiary institutions is undermined by institutional failure to
implement adequate orientation and emergency response systems. New students are often
unfamiliar with campus security policies, evacuation procedures, or whom to contact during
emergencies. Studies by Okereke (2021) revealed that only a few institutions conduct regular
safety orientation for fresh students or staff. This knowledge gap significantly increases
vulnerability during emergencies such as fire outbreaks, stampedes, or riots. The absence of a
centralized communication system, emergency hotlines, or trained first responders further
complicates matters during crisis situations. Environmental safety also plays an essential role
in institutional security. Unregulated construction activities, poor waste disposal, and absence
of hazard signage are common across many campuses. Akinwale and Osabuohien (2016)
highlighted the environmental degradation present in many Nigerian universities, including
open drainage systems, bushy surroundings, and cracked buildings, which not only lower
aesthetic appeal but pose real danger to the physical safety of students. In some extreme
cases, floods during the rainy season have led to accidents and even loss of life. The
psychological dimension of safety has gained traction in academic discourse, with scholars
emphasizing the role of emotional and mental safety in creating conducive learning
environments. Stress, depression, anxiety, and suicidal ideation are increasingly prevalent
among tertiary students. Akinyemi and Ofuani (2022) assert that the pressure to meet
academic expectations, combined with poor mental health services on campuses, contributes
to a rising mental health crisis among students. Unfortunately, most Nigerian tertiary
institutions lack trained psychologists or functional counseling centers, leaving students to
navigate personal struggles without professional support. The psychological safety of
students is closely linked to their ability to concentrate, learn, and interact meaningfully
within the campus community.

Further complicating the safety situation is the limited partnership between institutions and
law enforcement agencies. Many institutions prefer to handle internal crises “in-house” to
protect their reputation, thereby failing to report serious crimes to the police. This practice
has not only allowed impunity to thrive but has also discouraged victims from coming
forward. As observed by Amadi (2020), a culture of cover-up often leads to repeated
offences, with little or no disciplinary action against offenders. Effective collaboration
between campus security, community leaders, and law enforcement is essential to create a
coordinated safety framework. The COVID-19 pandemic further exposed the lack of health
preparedness and emergency planning in Nigerian tertiary institutions. Many schools lacked
basic infection control facilities such as handwashing stations, face masks, temperature
scanners, and isolation centers. A study by Salami and Adegoke (2021) indicated that most
institutions had no contingency plan for health emergencies, resulting in chaotic closures and
uncoordinated online learning transitions. Post-pandemic, there is a need to institutionalize
health safety policies, including pandemic preparedness, health surveillance, and routine
medical screenings.
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To address these issues, several scholars and policy analysts have recommended holistic
safety frameworks that incorporate proactive risk assessment, infrastructure upgrading,
student engagement, and institutional accountability. For instance, the Safe Schools
Declaration, signed by Nigeria in 2015, advocates for the protection of education from attack
and encourages the adoption of conflict-sensitive approaches to safety. While laudable, the
actual implementation of such frameworks remains limited by poor funding, bureaucratic
bottlenecks, and weak institutional capacity. Technology is increasingly being seen as a
potential game-changer in improving safety in Nigerian tertiary institutions. The use of
CCTV cameras, biometric access systems, digital 1D cards, and mobile apps for incident
reporting has been proposed in several policy documents. However, as noted by Ezeokoli and
Nwosu (2018), only a handful of private universities in Nigeria have adopted such
technologies due to the high cost of installation and maintenance. Government-owned
institutions continue to struggle with underfunding and delayed budgetary releases, making
technological upgrades a distant possibility. Despite the numerous challenges, there have
been some institutional efforts to improve safety. The University of Ibadan, for example, has
a functional Security Department with trained personnel, CCTV monitoring, and a student
emergency response unit. Similarly, Covenant University has developed a comprehensive
wellness program that integrates physical, emotional, and spiritual support for students. These
models, if scaled and adapted, can serve as best practices for other institutions across the
country.

2.2 Theoretical Framework

This study will be anchored on these theories including Maslow’s Hierarchy of Needs Theory
and Ryff’s Theory of Psychological Well-Being

2.2.1 Maslow’s Hierarchy of Needs Theory

Maslow’s Hierarchy of Needs Theory was developed by American psychologist Abraham
Maslow in 1943, through his paper titled “A Theory of Human Motivation.” This theory
presents a five-tier model of human needs, often depicted as hierarchical levels within a
pyramid. The levels, from bottom to top, include physiological needs, safety needs, love and
belongingness, esteem needs, and self-actualization (Maslow, 1943). According to Maslow,
individuals must satisfy lower-level needs before progressing to meet higher-level growth
needs. The foundational physiological needs such as food, water, and rest are essential for
survival. Once these are met, the next level is safety needs, which encompass security, safety,
and stability. This includes physical safety, such as protection from harm, and psychological
safety, such as emotional stability and mental health. The third tier involves social needs,
including relationships and belonging. Following that are esteem needs, related to self-
respect, recognition, and achievement. Finally, self-actualization is the fulfillment of personal
potential and creativity.

This theory is particularly relevant to the present study because the aspect of safety needs
directly aligns with the core objective of assessing the effect of safety orientation on student
well-being. When institutions implement structured safety orientations, they foster a secure
environment that addresses students’ need for both physical protection and emotional
security. These efforts create a foundation for students to pursue academic and personal
growth. Moreover, satisfying students’ safety needs enhances their mental and psychological
well-being, which in turn supports higher needs like esteem and self-actualization. In the
academic context, a safe and supportive environment encourages student engagement,
reduces anxiety, and promotes better academic performance and psychological stability
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(McLeod, 2020). The theory also implies that neglecting safety orientation may hinder
student development, as students may remain fixated on unmet lower-level needs, preventing
them from achieving higher-order goals like academic success or self-fulfillment. Thus,
safety orientation becomes a critical intervention for fostering a holistic educational
experience.

2.2.2 Ryff’s Theory of Psychological Well-Being

Ryff’s Theory of Psychological Well-Being was developed by Carol D. Ryff in 1989 as a
multidimensional model to conceptualize well-being beyond the traditional focus on
happiness and life satisfaction. Ryff proposed that psychological well-being is comprised of
six key dimensions: autonomy, environmental mastery, personal growth, positive relations
with others, purpose in life, and self-acceptance (Ryff, 1989). This theory challenges the
limited view of well-being as merely the presence of positive emotions. Instead, Ryff
emphasizes optimal psychological functioning and the realization of individual potential. For
instance, autonomy refers to self-determination and independence, while environmental
mastery involves the ability to manage one’s life and surrounding environment. Personal
growth reflects continual development, and positive relationships are crucial for emotional
support. Purpose in life gives individuals a sense of direction, and self-acceptance entails a
positive attitude toward oneself and one’s past.

Ryff’s model is particularly relevant to this study as it offers a comprehensive framework to
evaluate the psychological and mental health well-being of students in tertiary institutions.
Through safety orientation programs, institutions can enhance students’ ability to cope with
challenges, build positive relationships, and gain a sense of control over their environment
thereby addressing several dimensions of Ryff’s model. For example, effective safety
orientation can empower students to feel more secure and autonomous, promote positive
relationships through community-building activities, and enhance environmental mastery by
educating students on how to navigate campus resources and emergencies. This supports their
mental health and psychological stability, which are central to academic and personal
success.

Furthermore, the model underscores the role of institutions in fostering conditions where
students can thrive. By aligning safety policies with Ryff’s dimensions, tertiary institutions
not only ensure students’ physical safety but also promote long-term well-being and
development. As students feel more secure and supported, they are more likely to perform
well academically and reach their full potential.

3.0 METHODOLOGY

3.1 Research Design

The study adopts a mixed-methods research design, integrating qualitative and quantitative
approaches to examine stakeholder partnerships and their influence on student wellbeing
through safety orientation. Data triangulation is achieved through Focus Group Discussions
(FGDs), structured questionnaires, and institutional document review. This design enables
understanding of the “what,” “how,” and “why” of stakeholder collaboration.
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3.2 Study Area

The study is conducted in Akwa Ibom State, Nigeria, which hosts several federal and state
tertiary institutions, including UNIUYO, AKSU, AKWAPOLY, Federal Polytechnic Ukana,
FUTIA, Maritime Academy of Nigeria, and Colleges of Education in Afaha Nsit and Ididep,
among others. The state’s growing student population and emphasis on safe academic
environments make it suitable for this research.

3.3 Population of the Study

The population comprises major stakeholders across selected institutions, including
management, teaching staff, non-teaching staff, and student representatives. The estimated
total population is 18,000, categorized as:

e 950 management staff

e 5,050 academic staff

e 1,100 non-academic staff
e 10,900 students

3.4 Sampling and Sample Size

A multi-stage sampling technique is used. Institutions are purposively grouped by years of
existence, and respondents are stratified into four categories. Using Taro Yamane’s (1967)
formula at 0.05 precision, a total sample size of 1,107 respondents is obtained and
distributed as follows:

e Management — 162
e Teaching Staff — 279
e Non-Teaching Staff — 180
e Students — 486
Convenience sampling is used to select respondents within each category.

3.5 Instruments for Data Collection

Two instruments are used:
1. Structured Questionnaire (five sections: demographics, safety awareness,
stakeholder involvement, impact on wellbeing, challenges/recommendations).
2. FGD Guide with open-ended questions on stakeholder roles, experiences, challenges,
and improvement strategies.
Eighteen FGDs (two per institution) are conducted.

3.6 Validity and Reliability
Experts review the instruments for content and face validity. A pilot study with 30

participants is conducted. Cronbach’s Alpha values of 0.86 and 0.83 indicate high reliability.
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3.7 Data Collection and Analysis

Data are collected over eight weeks after obtaining ethical approval. Questionnaires are
administered during working hours, and FGDs are recorded and transcribed. Quantitative
data are analyzed using SPSS (frequencies, means, standard deviations, and multiple
regression). Qualitative data are analyzed using Thematic Content Analysis.

4. DATA ANALYSIS AND RESULT DISCUSSION
Data Presentation
Questionnaire Administration Analysis

Table 4.1: Questionnaire Return Rate

Questionnaire Status Frequency Percentage (%)
Questionnaires Distributed 1107 100.00
Questionnaires Returned 1052 95.03
Questionnaires Not Returned 55 4.97

Valid for Analysis 1025 92.59

Source: Field Survey, 2026

A total of 1107 questionnaires were distributed across the selected tertiary institutions. Out of
these, 1052 questionnaires were returned, representing a high return rate of 95.03%, while 55
questionnaires (4.97%) were not returned. After screening for completeness and consistency,
1,025 questionnaires (92.59%) were deemed valid for analysis, whereas 27 questionnaires
(2.44%) were discarded due to incomplete or inconsistent responses. The high response rate
indicates strong participation and enhances the credibility and generalizability of the study
findings.

Respondents Demographic Analysis (Quantitative Respondents)

Table 4.2: Demographic Characteristics of Quantitative Respondents (N = 1025)

Variable Category Freq. (f) Percentage (%)
Gender Male 546 53.27
Female 479 46.73
Age 18-25 312 30.44
26-35 387 37.76
36-45 214 20.88
46 and above 112 10.93
Marital Status Single 621 60.59
Married 404 39.41
Educational Level ND/NCE 218 21.27
HND/Bachelor’s 487 47.51
Master’s 220 21.46
PhD 100 9.76
Category of Respondent Management 150 14.63
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Teaching Staff 270 26.34

Non-Teaching Staff 165 16.10
Students 440 42.93
Years in Institution 1-5 years 365 35.61
6-10 years 318 31.02
11-20 years 226 22.05
21 years and above 116 11.32

Source: Field Survey, 2026

The demographic distribution shows that 53.27% of respondents were male, while 46.73%
were female, indicating near gender balance. Respondents aged 26—35 years constituted the
largest group (37.76%), followed by those aged 18-25 years (30.44%), suggesting a youthful
population typical of tertiary institutions. Single respondents accounted for 60.59%, while
married respondents represented 39.41%. In terms of education, respondents with
HND/Bachelor’s degrees formed the majority (47.51%), followed by Master’s degree holders
(21.46%), ND/NCE holders (21.27%), and PhD holders (9.76%). Students constituted the
largest category (42.93%), followed by teaching staff (26.34%), non-teaching staff (16.10%),
and management (14.63%). Respondents with 1-5 years of institutional experience were
most represented (35.61%), indicating a relatively recent workforce and student population.

Respondents Demographic Analysis (FGD Participants)

Table 4.3: Demographic Characteristics of Qualitative Respondents (N = 18)

Variable Category Freq. (f) Percentage (%)
Gender Male 10 55.56
Female 8 44.44
Category Staff 9 50.00
Students 9 50.00
Institution Type University 8 44.44
Polytechnic 6 33.33
College of Education | 4 22.22

Source: Field Survey, 2026

Among the qualitative respondents, males constituted 10 (55.56%) while females were 8
(44.44%), indicating balanced gender participation. Staff and students were equally
represented with 9 participants each (50.00%), ensuring diverse stakeholder perspectives.
Participants from universities formed the largest group with 8 respondents (44.44%),
followed by polytechnics with 6 respondents (33.33%) and colleges of education with 4
respondents (22.22%). This distribution reflects the institutional diversity of the selected
tertiary institutions and supports triangulation of qualitative findings across different
educational structures.
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Research Questions

Research question 1: What is the effect of students’ safety orientation on their physical
wellbeing in selected government owned tertiary institutions in Akwa Ibom State? In order to
answer the research question, descriptive analysis was performed on the data collected (Table
4.4).

Table 4.4: Descriptive Analysis of Students’ Safety Orientation and Physical Wellbeing

Item Statements SA A D SD Mean  SD
Safety orientation programs help
prevent physical injuries on 240 510 190 85 288 091
(23.41) | (49.76) | (1854) (8.29)

campus. ' ' ' '
Safety training improves students’ 275 495 175 80
awareness of emergency (26.83) | (4829)  (17.07) | (7.80) 294 1 0.89
procedures.
Orientation on campus safety

X 210 520 195 100
reduces exposure to physical 2.82 1 0.95
hazards. (20.49) | (50.73) | (19.02) (9.76)
Students feel physically safer after
participating in safety orientation ?23544) E(?f?l) (137056) ?gzg) 2.88 1 0.90
sessions. ' ' ' '
Safety orientation contributes to | 260 505 180 80 292 | 088
healthier campus environments. (25.37) | (49.27) | (17.56) | (7.80) ' '
Aggregate 1215 2560 920 430 289 091

(23.70) | (49.95)  (17.95) | (8.40)

Source: Field Survey, 2026; SA: A:D :SD=0.24:0.50:0.18 : 0.08

The results indicate that students’ safety orientation significantly influences physical
wellbeing. A majority of respondents agreed that safety programs prevent injuries, improve
emergency awareness, reduce hazards, enhance feelings of physical safety, and promote
healthier environments. Across all five items, over 70% of students either agreed or strongly
agreed with the positive impact of safety orientation, with an aggregate mean of 2.89,
showing overall agreement. Interview findings supported these results. Students and staff
across institutions stated that safety orientation improves emergency preparedness, reduces
accidents in laboratories and workshops, discourages risky behaviors, and promotes
compliance with campus health and security guidelines. A student noted that orientation
helped them understand how to respond during emergencies, while a lecturer emphasized its
role in reducing injuries. Others highlighted that safety talks create a healthier and less risky
campus environment.

Research question 2: What is the effect of students’ safety orientation on their mental health
wellbeing? In order to answer the research question, descriptive analysis was performed on
the data collected (Table 4.5).

Table 4.5: Descriptive Analysis of Students’ Safety Orientation and Mental Health

Wellbeing

Item Statements SA A D SD Mean  SD
Safety orientation reduces anxiety 260 495 180 90 290 093
about campus safety issues. (25.37) | (48.29) | (17.56) | (8.78) ' '
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Safety training improves students’ | 245 520 170 90

confidence and peace of mind. (23.90) | (50.73) | (16.59) | (8.78) 2.89 1091
Awareness of safety procedures
reduces fear and psychological ?2320 44 ?415 76) ?109? 51) ?85 20) 2.86 | 0.94
stress. ' ' ' '
Safety orientation helps students
cope better with emergency (227(? 34) ‘l(sfg 78) (11775 07) ?? 80) 294 1 0.90
situations. ' ' ' '
Safety  information  improves

, ; 255 515 180 75
zgurggﬂgs sense of security on (24.88)  (50.24) (17.56)  (7.32) 293 1 0.88
Aggregate 1260 2540 905 420 290 | 091

(2459) | (49.56) | (17.66) | (8.19)

Source: Field Survey, 2026; SA: A:D :SD=0.25:0.50:0.18 : 0.08

The findings indicate that students’ safety orientation positively influences mental health
wellbeing. Across all five items, over 70% of respondents agreed or strongly agreed that
safety orientation reduces anxiety, improves confidence and peace of mind, decreases fear
and stress, enhances coping during emergencies, and strengthens their sense of security. For
example, 260 (25.37%) strongly agreed and 495 (48.29%) agreed that safety orientation
reduces anxiety about campus safety. Similar high levels of agreement were recorded for
improved confidence, reduced stress, better emergency coping, and increased security
awareness. The aggregate mean of 2.90 shows overall agreement. Interview data supported
these results. Participants reported that safety orientation reduces fear, builds confidence, and
promotes psychological comfort. Students noted feeling less anxious and more secure after
learning safety procedures, while staff observed that informed students appear calmer and
mentally prepared. Overall, both quantitative and qualitative findings confirm that safety
orientation significantly enhances students’ mental health wellbeing.

Research question 3: What is the effect of students’ safety orientation on their psychological
wellbeing? In order to answer the research question, descriptive analysis was performed on
the data collected (Table 4.6).

Table 4.6: Descriptive Analysis of Students’ Safety Orientation and Psychological

Wellbeing
Item Statements SA A D SD Mean @ SD
Safety orientation increases

, ) 270 520 160 75
students’ psychological sense of (26.34)  (50.73) | (15.61) @ (7.32) 296 | 0.87
safety on campus.
Safety training improves students’ | 250 510 190 75 291 | 0.90
emotional stability and confidence. | (24.39) | (49.76) @ (18.54) | (7.32) ' '
TS P 3 w0 a0 85 e oo
fear of campus threats. (22.44) | (48.78) | (20.49) (8.29)
Safety orientation promotes

, S 260 515 180 70
student_s trust in institutional (25.37)  (50.24) | (17.56)  (6.83) 294 088
protection systems.
Safety  information  enhances | 240 525 185 75 291 | 089

students” psychological comfort (23.41) | (51.22) | (18.05) | (7.32)
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during academic activities.

1250 2570 925 380

(2439)  (50.15) | (18.05) | (r.41) 29t | O89

Aggregate

Source: Field Survey, 2026; SA:A:D :SD=0.24:0.50:0.18: 0.07

The findings show that students’ safety orientation positively affects psychological
wellbeing. Over 70% of respondents agreed or strongly agreed that safety orientation
increases their psychological sense of safety, improves emotional stability, reduces fear,
builds trust in institutional protection systems, and enhances psychological comfort. For
example, 270 (26.34%) strongly agreed and 520 (50.73%) agreed that safety orientation
increases psychological safety. Similar high levels of agreement were recorded across all
items, with an aggregate mean of 2.91, indicating overall agreement. Interview data
supported these results. Participants emphasized that safety orientation strengthens emotional
security, trust in institutional systems, and psychological comfort. Students reported feeling
more confident and less fearful when aware of safety procedures, while staff noted that
informed students appear more emotionally stable and reassured. Overall, both quantitative
and qualitative findings confirm that safety orientation significantly enhances students’
psychological wellbeing.

Research question 4: What is the effect of students’ safety orientation on their academic
wellbeing? In order to answer the research question, descriptive analysis was performed on
the data collected (Table 4.7).

Table 4.7: Descriptive Analysis of Students’ Safety Orientation and Academic

Wellbeing
Item Statements SA A D SD Mean  SD
Safety orientation improves
: ) 260 540 150 75
students’  concentration  during 296 0.86
lectures and academic activities. (2537) | (5268) | (14.63) | (7.32)
Safety training reduces academic
) . . 240 515 190 80
dlsruptlon_s caused by accidents and (23.41) | (5024) | (1854) | (7.80) 289 091
emergencies.
Awareness of safety procedures
enhances students’ commitment to 220 530 200 s 2.87 1 0.90

academic tasks. (21.46) | (51.71) | (19.51) (7.32)

Safety  orientation  encourages

250 500 195 80
regular class attendance and 290 | 0.92
participation. (24.39) | (48.78) | (19.02) | (7.80)

A safe campus environment

. , .1 270 520 160 75

improves  students academic (26.34) | (50.73) | (15.61)  (7.32) 296 | 0.88
performance.

Aggregate 1240 2605 895 385 292 | 0.89

(24.20) | (50.83) | (17.46)  (7.51)

Source: Field Survey, 2026; SA:A:D :SD=0.24:0.51:0.17 : 0.08

The results show that students’ safety orientation positively influences academic wellbeing.
More than 70% of respondents agreed or strongly agreed that safety orientation improves
concentration, reduces academic disruptions, enhances commitment to studies, encourages
class attendance, and improves academic performance. For instance, 260 (25.37%) strongly
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agreed and 540 (52.68%) agreed that safety orientation improves concentration during
academic activities. Similar levels of agreement were recorded across all items, with an
aggregate mean of 2.92, indicating overall agreement. Interview findings supported these
results. Participants noted that a safe environment enhances focus, learning continuity, and
academic performance. Students reported better concentration and full participation in
practical classes when safety rules are clear, while lecturers observed fewer disruptions in
laboratories and workshops. Staff also highlighted improved discipline and attendance when
students feel secure. Overall, both quantitative and qualitative findings confirm that safety
orientation significantly enhances students’ academic wellbeing in tertiary institutions.

Testing of Hypotheses

Hos1: The null hypothesis states that there is no significant effect of students’ safety
orientation on their physical wellbeing in selected government owned tertiary institutions in
Akwa Ibom State. In order to test the hypothesis, multiple regression analysis was performed
on the data (table 4.8).

Table 4.8a: Model Summary

Adjusted R Std. Error of the R Square
Model R R Square SqlJJare Estimate Chaqnge
1 0.684 0.468 0.467 0.412 0.468
Table b: ANOVA
Model Sum of Squares Df Mean Square F Sig.
Regression 215.432 1 215.432
Residual 245.680 1023 0.240 1268.451 0.000
Total 461.112 1024
Table c: Coefficients
Unstandardized Standardized
Model Coefficients Coefficients t-cal  Sig.
B Std. Error Beta
Constant 1.214 0.083 14.620 0.000
Physical Wellbeing 0.687 0.019 0.684 35.615 0.000

Significant at 0.05; df = 1023; N = 1025; Critical r = 0.061
a. Dependent Variable: Students’ Safety Orientation
b. Predictor: Physical Wellbeing

The regression analysis shows a strong relationship between students’ safety orientation and
physical wellbeing (R = 0.684), with safety orientation explaining 46.8% of the variance in
physical wellbeing (R? = 0.468). The model was significant (F = 1268.451, p < 0.05). The
calculated r-value (0.684) is greater than the critical r-value (0.061), indicating a significant
effect. The regression coefficient (B = 0.687, t = 35.615, p = 0.000) confirms that safety
orientation significantly predicts students’ physical wellbeing. Therefore, the null hypothesis
is rejected, and it is concluded that students’ safety orientation significantly influences their
physical wellbeing in selected tertiary institutions.
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Ho2: There is no significant effect of students’ safety orientation on their mental health
wellbeing. In order to test the hypothesis, multiple regression analysis was performed on the
data (table 4.9).

Table 4.9a: Model Summary

Adjusted R Std. Error of the R Square

Model R R Square Square Estimate Change
1 0.712 0.507 0.506 0.395 0.507
Table b: ANOVA
Model Sum of Squares Df Mean Square F Sig.
Regression 245.210 1 245.210
Residual 238.700 1023 0.233 1325.663 0.000
Total 483.910 1024
Table c: Coefficients

Unstandardized Standardized
Model Coefficients Coefficients t-cal  Sig.

B Std. Error Beta
Constant 1.056 0.079 13.367 0.000
Mental —— Health 755 (018 0.712 36.414 0.000
Wellbeing

Significant at 0.05; df = 1023; N = 1025; Critical r = 0.061
a. Dependent Variable: Students’ Safety Orientation
b. Predictor: Mental Health Wellbeing

The results indicate a strong relationship between safety orientation and mental health
wellbeing (R = 0.712), with safety orientation accounting for 50.7% of the variance (R? =
0.507). The model was significant (F = 1325.663, p < 0.05). The calculated r-value (0.712)
exceeded the critical r-value (0.061), confirming statistical significance. The regression
coefficient (B = 0.725, t = 36.414, p = 0.000) shows that safety orientation significantly
predicts students’ mental health wellbeing. Consequently, the null hypothesis is rejected, and
it is concluded that safety orientation significantly affects students’ mental health wellbeing
in the selected tertiary institutions.

Hos: There is no significant effect of students’ safety orientation on their psychological
wellbeing. In order to test the hypothesis, multiple regression analysis was performed on the
data (table 4.10).

Table 4.10a: Model Summary

Adjusted R Std. Error of the R Square
Model R R Square Square Estimate Change
1 0.698 0.487 0.486 0.402 0.487
Table b: ANOVA
Model Sum of Squares Df Mean Square F Sig.
Regression 230.411 1 230.411
Residual 243.500 1023 0.238 1284.329 0.000
Total 473.911 1024

Table c: Coefficients
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Unstandardized Standardized

Model Coefficients Coefficients t-cal  Sig.
B Std. Error Beta
Constant 1.102 0.081 13.604 0.000

Psychological 0701 0.019 0.698 35.837 0.000
Wellbeing

Significant at 0.05; df = 1023; N = 1025; Critical r = 0.061
a. Dependent Variable: Students’ Safety Orientation
b. Predictor: Psychological Wellbeing

The analysis shows a strong correlation between safety orientation and psychological
wellbeing (R = 0.698), with safety orientation explaining 48.7% of the variance (R? = 0.487).
The regression model was significant (F = 1284.329, p < 0.05). The calculated r-value
(0.698) was greater than the critical r-value (0.061), indicating significance. The regression
coefficient (B = 0.701, t = 35.837, p = 0.000) demonstrates that safety orientation
significantly predicts psychological wellbeing. Thus, the null hypothesis is rejected, and it is
concluded that students’ safety orientation significantly influences psychological wellbeing in
the selected institutions.

Ho4: There is no significant effect of safety orientation on students’ academic wellbeing. In
order to test the hypothesis, multiple regression analysis was performed on the data (table
4.11).

Table 4.11a: Model Summary

Adjusted R Std. Error of the R Square

Model R R Square SqlJJare Estimate Chaqnge
1 0.736 0.541 0.540 0.382 0.541
Table b: ANOVA
Model Sum of Squares Df Mean Square F Sig.
Regression 270.310 1 270.310
Residual 229.500 1023 0.224 1422.771 0.000
Total 499.810 1024
Table c: Coefficients

Unstandardized Standardized
Model Coefficients Coefficients t-cal  Sig.

B Std. Error Beta
Constant 0.987 0.074 13.338 0.000
Academic 0742 0.017 0.736 37.711 0.000
Wellbeing

Significant at 0.05; df = 1023; N = 1025; Critical r = 0.061
a. Dependent Variable: Students' Safety Orientation
b. Predictor: Academic Wellbeing

The analysis shows a strong correlation between safety orientation and psychological
wellbeing (R = 0.698), with safety orientation explaining 48.7% of the variance (R? = 0.487).
The regression model was significant (F = 1284.329, p < 0.05). The calculated r-value
(0.698) was greater than the critical r-value (0.061), indicating significance. The regression
coefficient (B = 0.701, t = 35.837, p = 0.000) demonstrates that safety orientation
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significantly predicts psychological wellbeing. Thus, the null hypothesis is rejected, and it is
concluded that students’ safety orientation significantly influences psychological wellbeing in
the selected institutions.

Discussion of Findings

This study examined the effect of students’ safety orientation on physical, mental,
psychological, and academic wellbeing in selected government-owned tertiary institutions in
Akwa Ibom State. Findings reveal that safety orientation significantly influences all four
dimensions of wellbeing. Regarding physical wellbeing, over 73% of respondents agree that
safety orientation prevents injuries and promotes health. Regression analysis shows a strong
positive relationship (R = 0.684; Rz = 0.468; F = 1268.451, p < 0.05), indicating that safety
orientation explains 46.8% of the variance in physical wellbeing. This supports Maslow’s
(1943) hierarchy of needs, which identifies safety as foundational to human functioning.
Empirical studies (Adelakun & Ogunyemi, 2020; Zhai & Li, 2018; Okeke & Ayeni, 2019)
similarly confirm that structured safety education reduces accidents and enhances students’
physical health.

For mental health wellbeing, more than 73% report that safety orientation reduces anxiety
and enhances emotional stability. The regression result (R = 0.712; R? = 0.507; F = 1325.663,
p < 0.05) shows that safety orientation accounts for 50.7% of the variance in mental health
outcomes. These findings align with Keyes’ (2002) mental health continuum theory and
Diener and Seligman’s (2004) argument that supportive environments foster wellbeing.
Previous studies (Oladipo & Adebayo, 2022; Smith et al., 2019) also demonstrate that safety
education strengthens mental resilience and reduces psychological distress.

Similarly, psychological wellbeing is significantly influenced by safety orientation, with
over 77% reporting positive outcomes. The relationship is strong (R = 0.698; R2 = 0.487; F =
1284.329, p < 0.05), explaining 48.7% of the variance. This finding is consistent with Ryff’s
(1989) psychological wellbeing model, which emphasizes environmental mastery and
positive relations, and Geller’s (2011) safety climate theory. Empirical evidence (Eze &
Okonkwo, 2021; Yusuf & Okoye, 2022) confirms that safety orientation enhances
psychological comfort and resilience.

Concerning academic wellbeing, more than 78% agree that safety orientation improves
concentration and engagement. The regression analysis shows the strongest relationship (R =
0.736; R2 = 0.541; F = 1422.771, p < 0.05), indicating that safety orientation explains 54.1%
of academic wellbeing. This supports Tinto’s (1993) student integration theory and global
perspectives (OECD, 2017; UNESCO, 2021) emphasizing safe learning environments as
essential for academic success. Empirical studies (Johnson & Fielding, 2020; Eze & Udo,
2022) further validate this connection.

Implications of the Study

The findings demonstrate that safety orientation is a major determinant of holistic student
wellbeing. Institutions should institutionalize comprehensive safety orientation programmes,
integrate safety education into policy frameworks, and strengthen emergency preparedness
systems. Policymakers must allocate adequate resources for safety infrastructure and trained
personnel. Collaboration between student affairs units and counseling centers is also
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necessary to incorporate mental health and psychological support into safety programmes.
Prioritizing safety will enhance student confidence, engagement, and academic performance.

Conclusion

The study concludes that safety orientation significantly improves students’ physical, mental,
psychological, and academic wellbeing. Strong statistical relationships across all dimensions
confirm that safety is foundational to student success. Both quantitative and qualitative
findings show that safety orientation reduces fear, enhances confidence, improves focus, and
promotes overall wellbeing. Therefore, safety orientation should not be treated merely as a
regulatory requirement but as a strategic intervention essential for fostering holistic
development and academic excellence in tertiary institutions

RECOMMENDATIONS
Based on the findings of this study, the following recommendations are proposed:

1. Management of universities, polytechnics, and colleges should institutionalize
comprehensive safety orientation programmes for all students, particularly
during matriculation and orientation weeks.

2. Staff should actively participate in safety education and serve as safety role
models by adhering to institutional safety policies and reporting safety
concerns promptly.

3. Student affairs and counseling units should integrate mental health and
psychological wellbeing education into safety orientation programmes and
provide continuous counseling services to students.

4. The Ministry of Education and regulatory bodies such as NUC and NBTE
should mandate safety orientation as a core institutional requirement and
provide funding for safety infrastructure and training.

5. Students should actively participate in safety orientation programmes and
comply with institutional safety regulations to promote their wellbeing and
academic success.

LIMITATIONS, VALIDITY, AND CREDIBILITY

The study relied on self-reported data, which may be subject to response bias. The cross-
sectional design limits causal inference. However, validity was enhanced through expert
validation of instruments and pilot testing. Reliability was confirmed using Cronbach’s alpha
coefficients. Credibility was strengthened through triangulation of quantitative and qualitative
data, large sample size (N = 1,025), and rigorous statistical analysis, ensuring the robustness
and generalizability of the findings.
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