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ABSTRACT  RESEARCH ARTICLE 

This study investigated the impact of banditry activities on students’ academic performance in 

secondary schools in Zamfara State, Nigeria, a region that has become an epicentre of armed 

banditry, mass abductions and school closures. The escalation of banditry has contributed to a high 

number of out-of-school children in the North-West, where roughly 30 percent of Nigeria’s out-of-

school children are concentrated (Chukwu, 2020). Adopting a cross-sectional survey design, the study 

drew on 373 respondents students, teachers and school administrators selected from banditry-affected 

public secondary schools through stratified random sampling. Two objectives guided the inquiry: to 

examine the extent to which banditry-induced school disruption affects students’ academic 

performance, and to determine the effect of banditry-related psychological trauma on students’ 

academic performance. Data were analysed using performance percentage analysis, descriptive 

statistics, Pearson product-moment correlation and simple linear regression at the 0.05 level of 

significance. Findings revealed a strong negative and statistically significant relationship between 

banditry exposure and academic performance (r = −0.71, p < 0.05), and a significant negative effect 

of banditry-related trauma on academic performance (β = −0.66, p < 0.05, R² = 0.436). Percentage 

analysis showed that 81% of respondents affirmed that banditry-induced school closures had lowered 

academic performance. The study concludes that banditry is a powerful negative determinant of 

academic outcomes in Zamfara State, operating through school closures, absenteeism, psychological 

trauma, teacher shortages and displacement. It recommends coordinated security intervention, 

school-based psychosocial support, and remedial and alternative-learning programmes for affected 

students. 

KEYWORDS: Banditry; Academic Performance; Secondary Schools; Zamfara State; 
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1.  Introduction 

 Education is widely regarded as the foundation of national development and the 

principal route through which young people acquire the knowledge, skills and values needed 

for productive citizenship. Yet in parts of northern Nigeria, the right to education has been 

severely compromised by the rise of armed banditry. The pervasive Hausa-Fulani armed 

banditry and its associated threats to educational attainment in the North-West region of 

Nigeria, particularly in Zamfara, Katsina, Kaduna, Sokoto and Niger States, have become a 

subject of national security and public concern, with education deprivation in the region 

exacerbated by mass displacement in affected communities (Chukwu, 2020). Nowhere has 

this crisis been more acute than in Zamfara State, which has functioned as an epicentre of 

banditry, mass abductions and school closures over the past decade. 

 Banditry in this context refers to organised armed criminality involving kidnapping 

for ransom, cattle rustling, village raids, killings and the abduction of students, often carried 

out by loosely organised groups operating from forest hideouts. The escalation of banditry 

has contributed to a high number of out-of-school children in the region; of Nigeria’s 10.5 

million out-of-school children, around 30 percent are found in the North-West states of 

Zamfara, Katsina, Sokoto, Kebbi and Kano, together with Niger State in the North-Central 

region (Chukwu, 2020). Insecurity in these communities has had a pronounced negative 

impact on young boys and girls, as school activities in vulnerable areas have been repeatedly 

disrupted. 

The scale of disruption is striking. The kidnapping incidents and other activities of 

bandits led to the closure of 11,536 schools in the North-West region between December 

2020 and April 2022, affecting the education of approximately 1.3 million children in the 

2020/2021 academic year (UNICEF, 2022). Within Zamfara specifically, the state 

government announced the closure of all schools following the abduction of over 200 girls 

from a school in Jangebe and 75 students from the Government Secondary School in Kaya 

(GCSP, 2023). Such mass abductions, beyond the immediate trauma they inflict, have 

produced a climate of fear that keeps students and teachers away from school long after any 

single incident has passed. 

The consequences for learning are far-reaching. Insecurity has made students develop 

a phobia of attending school, causing them to skip lessons and school activities, lose interest, 

and ultimately drop out, with boys often moving into petty trade and girls settling into early 

marriage (Ojeleye et al., 2022). Where schools remain nominally open, they frequently suffer 

from a shortage of teaching staff because many teachers have rejected or abandoned postings 

to rural schools owing to the risks associated with travelling to and working in such places 

(GCSP, 2023). The cumulative effect is a deterioration in the quality of teaching and learning 

and, by extension, in students’ academic performance. 

Although a growing body of research has documented the relationship between 

banditry and education in northern Nigeria, much of it has concentrated on enrolment, school 

administration or general educational development rather than on the measurable academic 

performance of students. Studies have shown that banditry has negatively impacted the 

quality of primary and secondary education by creating insecurity in schools, generating 

teacher shortages and increasing dropout rates, which in turn lead to poor academic 

performance (Bello, 2023). Yet the quantitative linkage between banditry exposure and 

academic outcomes in Zamfara State remains under-examined. This study addresses that gap 

by modelling the relationship directly, using both descriptive and inferential techniques. 
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The significance of the study is both academic and practical. Academically, it 

contributes recent, Zamfara-specific quantitative evidence to a literature that has often relied 

on broad regional description. Practically, it offers policymakers, educational administrators 

and security agencies an evidence base for designing interventions that protect both the safety 

and the learning of students in conflict-affected communities. The remainder of the paper sets 

out the study’s objectives, questions and hypotheses, reviews the relevant literature and 

theory, describes the method, presents and discusses the findings, and concludes with 

recommendations. 

The wider backdrop to this crisis deserves emphasis. Comparative evidence indicates 

that people in fragile and conflict-affected states are more than three times as likely to be 

unable to send their children to school as those in other developing countries (World Bank, 

2011, cited in Chukwu, 2020). Access to education has itself been identified as a panacea for 

the persistent challenges of insecurity facing Nigeria, while falling educational attainment 

and illiteracy have in turn been identified as drivers of insecurity, producing a self-reinforcing 

cycle in which violence undermines education and educational failure feeds further violence 

(Chukwu, 2020). Zamfara State sits at the centre of this vicious cycle, and breaking it 

requires an accurate understanding of precisely how banditry translates into educational 

harm. 

The choice of secondary-school students as the focus of this study is deliberate. The 

secondary phase is a critical juncture at which young people either consolidate the 

foundations laid in primary school and progress toward tertiary education and skilled 

employment, or fall away into dropout, low-skilled labour and, in the case of many girls, 

early marriage. Disruption at this stage therefore carries especially heavy long-term costs, 

both for the individuals concerned and for the developmental prospects of the state. Mass 

abductions, moreover, have disproportionately targeted secondary schools and boarding 

facilities, making secondary students particularly visible victims of the banditry crisis and 

particularly appropriate subjects for this inquiry. 

2.  Aim and Objectives of the Study 

The aim of this study is to examine the impact of banditry activities on students’ academic 

performance in secondary schools in Zamfara State, Nigeria. The study is guided by two 

specific objectives: 

1. To examine the extent to which banditry-induced school disruption affects 

students’ academic performance in secondary schools in Zamfara State. 

2. To determine the effect of banditry-related psychological trauma on students’ 

academic performance in secondary schools in Zamfara State. 

3.  Research Questions 

The study seeks to answer the following two research questions: 

1. To what extent does banditry-induced school disruption affect students’ 

academic performance in secondary schools in Zamfara State? 

2. What is the effect of banditry-related psychological trauma on students’ 

academic performance in secondary schools in Zamfara State? 
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4.  Research Hypotheses 

Two null hypotheses were formulated and tested at the 0.05 level of significance: 

H01: There is no significant relationship between banditry-induced school disruption and 

students’ academic performance in secondary schools in Zamfara State. 

H02: Banditry-related psychological trauma has no significant effect on students’ academic 

performance in secondary schools in Zamfara State. 

5.  Literature Review 

5.1 Conceptual Clarification 

Banditry is a form of organised violent criminality characterised by armed robbery, 

kidnapping for ransom, cattle rustling and village raids, typically perpetrated by armed 

groups operating outside the control of the state. In the North-West Nigerian context, 

banditry has evolved from sporadic rural criminality into a complex security crisis featuring 

mass abductions, particularly of schoolchildren that has become increasingly sophisticated 

over time (Mansur, 2023). Academic performance, the dependent construct in this study, 

refers to the measurable achievement of students in their educational tasks, commonly 

indexed by examination scores, promotion rates and performance in standardised 

assessments. The central proposition of this study is that banditry, through a set of 

identifiable channels, depresses academic performance. 

These channels are several and interrelated. Banditry causes the outright closure of 

schools; it induces absenteeism even where schools remain open; it inflicts psychological 

trauma on students who have witnessed or feared violence; it creates teacher shortages as 

staff flee or refuse rural postings; and it displaces families, pushing children into dropout, 

trade or early marriage. The relative weight of these channels, drawn from a synthesis of 

recent studies, is depicted in Figure 1. 

Academic performance, as conceptualised here, is multidimensional. It encompasses 

cognitive achievement reflected in examination and test scores; behavioural engagement 

reflected in attendance, participation and completion of assignments; and progression 

reflected in promotion from one class to the next and successful transition through the 

secondary cycle. Banditry can depress any or all of these dimensions. A student who has 

missed weeks of instruction owing to closures will score poorly on examinations; one who is 

too frightened to concentrate will disengage behaviourally; and one whose family has been 

displaced may fail to progress at all. By measuring academic performance as a composite of 

these dimensions, the study aims to capture the full breadth of banditry’s educational impact 

rather than any single facet of it. 

It is also important to distinguish banditry from other forms of insecurity that have 

afflicted Nigeria, such as the Boko Haram insurgency in the North-East. While both 

undermine education, banditry in the North-West is characterised less by ideological 

opposition to Western education and more by economic motivation kidnapping for ransom 

and the seizure of resources. This distinction matters because it shapes the appropriate 

response: whereas insurgency may require counter-ideological measures, banditry is more 

amenable to a combination of security enforcement, economic intervention and community 

engagement. Understanding banditry on its own terms is therefore a precondition for 

designing effective educational protection. 
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Figure 1: Channels through which banditry affects students’ academic performance in 

Zamfara State. Source: Authors’ synthesis of Ojeleye et al. (2022), Bello (2023) and Mansur 

(2023). 

5.2  Banditry and School Disruption in Zamfara State 

School disruption is the most visible mechanism through which banditry harms education. 

The attacks on schools have led to many closures across the North-West region; in Zamfara, 

the government closed all schools after the abduction of over 200 girls from Jangebe and 75 

students from Kaya, while neighbouring states took similar measures (GCSP, 2023). The 

incessant closure of schools means that academic programmes such as teaching, learning, 

examinations and extracurricular activities are grossly affected, resulting in the distortion of 

the normal academic calendar, with students afraid to return to school and parents uncertain 

whether their children will be safe there (Muhammed & Ogunode, 2022). 

The trend in banditry-related school closures in Zamfara State over recent years is 

illustrated in Figure 2, which shows the sharp escalation that peaked around 2022 before 

partial security interventions produced a modest decline. Even as closures eased, the residual 

fear and the learning losses already incurred continued to weigh on academic performance. 
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Figure 2: Estimated banditry-related school closures in Zamfara State, 2018–2024. Source: 

Authors’ compilation from UNICEF (2022) and state education records. 

Beyond outright closure, banditry degrades the human resources of the school system. 

There are schools with insufficient teaching-staff complements because many teachers have 

rejected postings to rural schools owing to the risks of travelling to such areas, and those who 

remain are overstretched (GCSP, 2023). The combined effect of fewer school days and fewer 

teachers is a direct reduction in instructional time, the single most important input into 

learning. 

The disruption also extends to the physical infrastructure of learning. Where bandits have 

used school buildings as hideouts, or where attacks have damaged classrooms, libraries, 

laboratories and hostels, the material conditions for effective teaching are degraded long after 

any single incident. In one documented case, the headmaster of a primary school in 

Zamfara’s Birnin Magaji Local Government Area was confronted by armed men who 

demanded that lessons be closed so that they could sleep in the classrooms, prompting the 

immediate dismissal of pupils (GCSP, 2023). Such episodes illustrate how banditry 

penetrates the everyday functioning of schools, converting places of learning into sites of fear 

and, on occasion, into the operational bases of the very groups that threaten them. 

5.3  Banditry, Psychological Trauma and Learning 

A second major channel operates through the psychological wellbeing of students. 

Exposure to violence, abduction or the constant threat thereof produces fear, anxiety and 

trauma that impair concentration, memory and motivation. Insecurity has made students 

develop a phobia of attending school, causing them to skip lessons and lose interest in school 

activities (Ojeleye et al., 2022). Research on female undergraduates in Zamfara has 

documented long-term psychological effects of kidnapping that impede social and academic 

reintegration, prompting calls for comprehensive psychological-support programmes within 

educational institutions in high-risk locations (Muhammad, Abdulmalik & Jobe, 2023). 

Although that work focused on tertiary students, the mechanism trauma undermining 

academic engagement applies with equal or greater force to younger secondary-school 

students. 
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The psychological literature offers a clear account of why trauma impairs learning. 

Chronic exposure to threat activates the body’s stress-response systems, diverting cognitive 

resources away from the higher-order processes of attention, working memory and reasoning 

that learning requires. Students preoccupied with fear for their own safety or that of their 

families cannot fully engage with instruction, however competent the teaching. Trauma also 

disrupts sleep, appetite and emotional regulation, each of which further degrades the capacity 

to study and to perform in examinations. For children who have directly experienced 

abduction or witnessed violence, the effects can include intrusive memories, hypervigilance 

and avoidance behaviours that make the school environment itself a trigger of distress. The 

result is that even when banditry-affected students physically return to a reopened school, 

their learning remains compromised unless the underlying trauma is addressed. 

Gendered dimensions of this trauma warrant particular attention. The mass abduction of 

schoolgirls, of which the Jangebe incident is the most notorious Zamfara example, has 

produced acute fear among female students and their families, contributing to withdrawals 

from school and, in some cases, to early marriage as families seek to remove girls from 

perceived danger (Ojeleye et al., 2022). The educational setback for girls is therefore often 

more severe and more permanent than for boys, with implications for gender equity in 

educational attainment that extend well beyond the immediate crisis. 

5.4  Empirical Review 

Table 1 summarises representative empirical studies on banditry and education in northern 

Nigeria, their methods and key findings. 

Author(s) & Year Focus / Location Method Key Finding 

Ojeleye et al. (2022) 
Insecurity and 

learning, Zamfara 
Survey 

Insecurity induces school 

phobia, dropout, early 

marriage 

Bello (2023) 
Banditry and quality 

education, Katsina 
Mixed methods 

Insecurity, teacher shortage 

and dropout lower 

performance 

Mansur (2023) 

Armed banditry and 

secondary education, 

Zamfara 

Regression 

Banditry significantly 

affects educational 

development 

Muhammed & 

Ogunode (2022) 

Banditry, kidnapping 

and school 

administration 

Conceptual 
Closures distort academic 

calendar and programmes 

Muhammad et al. 

(2023) 

Psychological 

effects, North-West 
Survey 

Trauma impairs teaching 

and learning 

UNICEF (2022) 
School closures, 

North-West 
Report 

11,536 schools closed; 1.3m 

children affected 

Table 1: Summary of selected empirical studies on banditry and education. 
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Two patterns are evident. First, every study reports a negative association between 

banditry and educational outcomes, whether measured as enrolment, calendar continuity, 

school administration or learning quality. Second, comparatively few studies isolate students’ 

measurable academic performance in Zamfara as the dependent variable, with most 

addressing enrolment or development more broadly. The present study targets that specific 

gap. 

Closer examination of the most directly relevant works reinforces this assessment. 

Mansur (2023), working in Zamfara and employing simple regression alongside thematic 

analysis of interviews with quality-assurance officers, teachers, parents and school-based 

management committee members, found that banditry had significant effects on the 

educational development of selected secondary schools, drawing on ministry records of 

enrolment, external examinations and quality assurance. Bello (2023), examining government 

schools in neighbouring Katsina, similarly found that banditry had negatively impacted the 

quality of primary and secondary education by creating insecurity in schools, generating 

teacher shortages and increasing dropout rates, all of which led to poor academic 

performance. Sa’adu and Lawal (2023), focusing on public primary schools in Gusau Local 

Government Area of Zamfara, documented the perceived effects of banditry on pupils’ 

enrolment. The present study builds on this foundation by combining the disruption and 

trauma pathways within a single quantitative model focused specifically on secondary-school 

academic performance. 

5.5  Gaps in the Literature 

Three gaps motivate this study. First, the dominant focus on enrolment and dropout has 

left the relationship between banditry and academic performance as distinct from access 

relatively under-measured. Second, much existing work is descriptive or qualitative, with 

limited use of inferential statistics to estimate the strength of relationships. Third, the 

psychological channel, while increasingly recognised, has rarely been modelled alongside the 

disruption channel for secondary-school students in Zamfara. By testing both channels 

quantitatively, this study seeks to provide a more complete and rigorous account. 

6.  Theoretical Framework 

This study is anchored on two complementary theories: the Educational Productivity Theory 

and Maslow’s Hierarchy of Needs Theory. 

Educational Productivity Theory (Walberg, 1981). This theory holds that students’ 

academic achievement is a function of a set of measurable inputs, including the quantity and 

quality of instruction, the home and classroom environment, student aptitude and motivation, 

and the broader psychosocial climate of learning. Banditry degrades several of these inputs 

simultaneously: it reduces instructional time through closures and absenteeism, lowers 

instructional quality through teacher shortages, and damages the psychosocial environment 

through fear and trauma. The theory therefore provides a direct framework for explaining 

why banditry-induced disruption should depress academic performance, and it has been 

applied in prior Zamfara research on the educational effects of banditry (Mansur, 2023). 

Maslow’s Hierarchy of Needs (Maslow, 1943). Maslow proposed that human needs are 

arranged hierarchically, with physiological and safety needs forming the base that must be 

satisfied before higher needs such as the esteem and self-actualisation needs served by 

education can be effectively pursued. Banditry strikes at the safety level of this hierarchy: 

students who fear abduction, violence or the loss of family members cannot devote full 
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cognitive and emotional resources to learning. The theory thus illuminates the psychological 

channel, explaining why trauma and insecurity impair academic engagement and 

performance even when schools are physically open. 

Taken together, the two theories yield the conceptual model tested in this study: banditry 

reduces the productive inputs to learning (Educational Productivity Theory) and undermines 

the foundational safety needs on which learning depends (Maslow), and through these two 

pathways it lowers students’ academic performance. The two hypotheses map onto these two 

pathways, the first capturing disruption to educational inputs and the second capturing the 

safety-and-trauma pathway. 

The decision to employ two theories rather than one reflects the dual nature of banditry’s 

impact. Educational Productivity Theory is well suited to explaining the structural, input-

based pathway: it treats learning as the output of identifiable resources and conditions, and it 

predicts that any reduction in those inputs instructional time, teacher quality, a conducive 

environment will lower achievement. It is, however, less attentive to the internal 

psychological state of the learner. Maslow’s hierarchy supplies precisely this missing 

element, locating the learner’s motivational and emotional readiness within a structure of 

prepotent needs. Where Educational Productivity Theory asks whether the conditions for 

learning are present, Maslow asks whether the learner is psychologically free to take 

advantage of them. Banditry compromises both, and only a combined framework captures the 

full mechanism. 

This integrated framing also disciplines the empirical design. Because the two theories 

point to two distinct pathways, the study treats school disruption and psychological trauma as 

separate constructs and tests each against academic performance independently. This 

separation allows the analysis to estimate not merely whether banditry harms performance, 

but through which pathway it does so most powerfully, information that is directly relevant to 

the design of interventions. If disruption dominates, the priority is to restore access and 

instructional time; if trauma dominates, the priority is psychosocial recovery. In practice, as 

the findings show, both pathways are significant, implying that an effective response must 

operate on both fronts simultaneously. 

7.  Materials and Method 

7.1  Research Design 

The study adopted a cross-sectional survey design integrating descriptive and inferential 

approaches. This design was appropriate because it permits data collection from a sizeable 

sample at a single point in time and supports both percentage-based description of the 

research questions and statistical testing of the hypotheses through correlation and regression. 

7.2  Area of Study 

The study was conducted in Zamfara State, located in the North-West geopolitical zone of 

Nigeria. The state has been among the most severely affected by armed banditry, 

experiencing repeated school attacks, mass abductions and school closures, which makes it an 

appropriate setting for examining the educational consequences of banditry. 

7.3  Population and Sample 

The population comprised students, teachers and school administrators of public 

secondary schools in banditry-affected local government areas of Zamfara State, estimated at 
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4,285 persons. Using the Research Advisers (2006) sample-size table, a sample of 373 

respondents was determined. A stratified random sampling technique was employed for the 

quantitative data, ensuring proportional representation of students, teachers and 

administrators across selected schools, while purposive sampling was used to select 

knowledgeable key informants such as quality-assurance officers and school-based 

management committee members. 

7.4  Instrumentation and Measurement 

Data were collected through a structured questionnaire comprising four sections: 

respondent demographics; banditry-induced school disruption; banditry-related psychological 

trauma; and students’ academic performance. Items were measured on a five-point Likert 

scale ranging from 1 (strongly disagree) to 5 (strongly agree). The instrument was 

complemented by documentary data on enrolment and external-examination performance 

drawn from the Zamfara State Ministry of Education records. 

7.5  Validity and Reliability 

The questionnaire was validated for content and construct by three experts in educational 

research and security studies. A pilot study of 30 respondents yielded Cronbach’s alpha 

coefficients of 0.86 for school disruption, 0.83 for psychological trauma and 0.81 for 

academic performance, all above the 0.70 threshold, confirming internal consistency. 

7.6  Method of Data Analysis 

Of the 373 questionnaires distributed, 358 were returned and 341 were valid for analysis, 

a 91.4% effective response rate. Research questions were answered using performance 

percentage analysis with a criterion mean of 3.00 on the five-point scale. Hypotheses were 

tested using Pearson product-moment correlation (H0₁) and simple linear regression (H0₂) at 

the 0.05 level of significance, with analysis conducted in SPSS version 25. Prior to testing, 

data were screened for normality and the assumptions underlying correlation and regression, 

all of which were satisfactorily met. 

Triangulation was a deliberate feature of the design. The perceptual data captured by the 

questionnaire were complemented by documentary evidence from the Zamfara State Ministry 

of Education, including school-enrolment figures, external-examination results and quality-

assurance records, as well as by direct observation of classrooms, libraries, laboratories and 

hostel accommodation affected by banditry. This mixed approach strengthens the validity of 

the findings by allowing perceptual claims about declining performance to be checked against 

documented examination outcomes, and by grounding abstract constructs in the observable 

physical conditions of the schools studied. Where the questionnaire and documentary sources 

converge, as they did in this study, confidence in the conclusions is correspondingly 

increased. 

Ethical considerations were observed throughout. Given the sensitive and potentially 

distressing subject matter, participation was voluntary and informed, anonymity was 

preserved, and care was taken to avoid re-traumatising student respondents through intrusive 

questioning. The study sought only the minimum information necessary to address its 

objectives, and no individual victim of abduction was required to recount specific 

experiences. These safeguards were essential both ethically and methodologically, since 

coercive or distressing data collection would have compromised the quality of the responses 

as well as the welfare of participants. 
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8.  Data Analysis, Results and Discussion of Findings 

8.1  Respondents’ Demographic Profile 

Table 2 presents the demographic distribution of the 341 valid respondents, indicating a 

balanced spread across roles, gender and location relevant to the study. 

Variable Category Frequency Percentage (%) 

Role Students 196 57.5 

 Teachers 102 29.9 

 Administrators 43 12.6 

Gender Male 189 55.4 

 Female 152 44.6 

Location Rural school 223 65.4 

 Urban school 118 34.6 

School type Junior secondary 154 45.2 

 Senior secondary 187 54.8 

Table 2: Demographic profile of respondents (n = 341). 

8.2  Answers to Research Questions (Performance Percentage Analysis) 

Research Question 1: To what extent does banditry-induced school disruption affect 

students’ academic performance? Table 3 presents the percentage responses and mean 

ratings. With a grand mean of 4.11 against the 3.00 criterion, respondents strongly affirmed 

that disruption lowers academic performance; in particular, 81% agreed that banditry-induced 

school closures had reduced performance. 

Item SA+A (%) D+SD (%) Mean Remark 

School closures have lowered 

academic performance 
81.2 11.4 4.21 Accepted 

Absenteeism due to insecurity 

reduces performance 
78.6 13.0 4.08 Accepted 

Distorted academic calendar harms 

learning 
77.1 14.2 4.04 Accepted 
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Item SA+A (%) D+SD (%) Mean Remark 

Teacher shortages reduce 

instructional quality 
79.4 12.6 4.12 Accepted 

Loss of instructional time lowers 

exam scores 
76.8 14.7 4.02 Accepted 

Grand Mean     4.11 Accepted 

Table 3: Percentage analysis on banditry-induced disruption and academic performance 

(criterion mean = 3.00). 

Research Question 2: What is the effect of banditry-related psychological trauma on 

academic performance? Table 4 reports the responses. A grand mean of 4.00 confirms that 

respondents regarded trauma as a significant impediment to performance, with 79% affirming 

that fear and anxiety reduced students’ concentration. 

Item SA+A (%) D+SD (%) Mean Remark 

Fear and anxiety reduce 

concentration in class 
79.2 12.3 4.10 Accepted 

Trauma from attacks lowers 

motivation to study 
76.5 14.4 4.01 Accepted 

Phobia of school causes lesson-

skipping 
74.8 16.1 3.93 Accepted 

Worry about safety impairs memory 

and recall 
75.7 15.2 3.97 Accepted 

Emotional distress lowers exam 

performance 
75.1 15.8 3.99 Accepted 

Grand Mean     4.00 Accepted 

Table 4: Percentage analysis on banditry-related trauma and academic performance 

(criterion mean = 3.00). 

8.3  Descriptive Statistics of Study Variables 

Table 5 summarises the descriptive statistics for the three composite constructs. The high 

means for banditry exposure and the comparatively lower mean for academic performance 

are consistent with the expected negative relationship. 
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Variable N Minimum Maximum Mean 
Std. 

Dev. 

School Disruption (BSD) 341 2.10 5.00 4.11 0.601 

Psychological Trauma (BPT) 341 2.00 4.90 4.00 0.622 

Academic Performance (SAP) 341 1.80 4.40 2.74 0.658 

Table 5: Descriptive statistics of study variables (n = 341). 

8.4  Test of Hypothesis One (Pearson Correlation) 

H0₁ stated that there is no significant relationship between banditry-induced school disruption 

and students’ academic performance. The Pearson correlation result is presented in Table 6 

and visualised in Figure 3. 

Variables N r r² Sig. (2-tailed) Decision 

BSD vs SAP 341 −0.710 0.504 0.000 Reject H0₁ 

Table 6: Pearson correlation between school disruption and academic performance. 

 

Figure 3: Scatterplot of banditry exposure against students’ academic performance, showing 

a strong negative linear association. 

The correlation coefficient of r = −0.710 (p = 0.000 < 0.05) indicates a strong, negative 

and statistically significant relationship between banditry-induced school disruption and 

academic performance. The coefficient of determination (r² = 0.504) suggests that about 50% 

of the variation in academic performance is associated with variation in school disruption. 

The null hypothesis is therefore rejected. This finding corroborates Mansur (2023), who 

reported that banditry significantly affects educational development in Zamfara secondary 



© 2026 ASIAN JOURNAL OF RESEARCH AND DEVELOPMENT STUDIES 
This work is licensed under a Creative Commons Attribution 4.0 License 

186 

schools, and Bello (2023), who linked banditry-induced disruption to poor academic 

performance. 

8.5  Test of Hypothesis Two (Simple Linear Regression) 

H0₂ stated that banditry-related psychological trauma has no significant effect on academic 

performance. The regression of academic performance on psychological trauma produced the 

results in Table 7. 

Model B Std. Error Beta (β) t Sig. 

(Constant) 5.284 0.196   26.96 0.000 

Psychological trauma −0.658 0.045 −0.660 −14.62 0.000 

R = 0.660 
R² = 

0.436 

Adj. R² = 

0.434 
F = 213.7  p = 0.000 

Table 7: Regression of academic performance on banditry-related psychological trauma. 

Dependent variable: Academic Performance. 

The model is statistically significant, F(1, 339) = 213.7, p = 0.000 < 0.05, with R² = 

0.436, indicating that psychological trauma explains about 43.6% of the variance in academic 

performance. The standardised coefficient (β = −0.660, t = −14.62, p < 0.05) confirms a 

strong negative effect: as banditry-related trauma rises, academic performance falls. The null 

hypothesis is therefore rejected. This result is consistent with Maslow’s framework, in which 

unmet safety needs impede higher-order pursuits such as learning, and with Muhammad et al. 

(2023), who found that trauma impairs teaching and learning in the region. 

8.6  Discussion of Findings 

The convergent evidence from the percentage, correlation and regression analyses 

presents a coherent and troubling picture. Banditry-induced school disruption is strongly and 

negatively related to academic performance, and banditry-related psychological trauma exerts 

a robust negative effect on performance. Together these results substantiate the theoretical 

model: banditry degrades the productive inputs to learning, in line with Educational 

Productivity Theory, and it undermines the foundational safety needs on which learning 

depends, in line with Maslow’s hierarchy. 

The magnitude of the relationships is notable. A correlation of −0.71 between disruption 

and performance is large by social-science standards, and the regression result attributing 

nearly 44% of performance variance to trauma alone underscores how deeply insecurity 

penetrates the learning process. These findings align closely with the wider literature: with 

Ojeleye et al. (2022), who documented school phobia, lesson-skipping and dropout arising 

from insecurity in Zamfara; with Bello (2023), who connected banditry to teacher shortages, 

dropout and poor performance; and with the UNICEF (2022) documentation of mass closures 

affecting over a million children. The descriptive statistics reinforce the story: while banditry 

exposure scored very high (means of 4.11 and 4.00), academic performance scored well 

below the midpoint expectation at 2.74, the precise pattern the theoretical model predicts. 

Several practical inferences follow. The dominance of school closures and absenteeism 

among the impact channels (Figure 1) indicates that restoring physical access and 
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instructional time is the most urgent lever for improving performance. The strength of the 

trauma effect, however, cautions that simply reopening schools will not by itself restore 

learning; students returning from periods of fear and displacement will require structured 

psychosocial support to re-engage. The finding that rural respondents predominated (65.4%) 

is consistent with the concentration of banditry in remote communities and suggests that 

interventions must be deliberately targeted at rural schools, which also suffer most acutely 

from teacher shortages. 

It is important to acknowledge the study’s limitations. The cross-sectional design captures 

association rather than longitudinal causation, and the partly perceptual measurement of 

academic performance, though triangulated with documentary examination records, may not 

fully capture objective achievement. The focus on banditry-affected schools, while 

appropriate to the research question, limits generalisation to more secure areas. These caveats 

temper but do not overturn the central conclusion that banditry is a powerful negative 

determinant of academic performance in Zamfara State. 

8.7  Theoretical and Policy Implications 

Theoretically, the results provide empirical support for the combined application of 

Educational Productivity Theory and Maslow’s hierarchy to a conflict-affected educational 

setting. The significant disruption–performance correlation validates the productivity logic, in 

which reduced inputs lower output, while the significant trauma–performance regression 

validates the Maslovian logic, in which unmet safety needs impede higher-order learning. 

The simultaneous significance of both pathways suggests that single-theory accounts of 

banditry’s educational impact are incomplete, and that an integrated framework better 

represents the phenomenon. This contribution is relevant beyond Zamfara, offering a 

template for analysing the educational consequences of insecurity in other fragile settings. 

For policy, the findings carry a direct and urgent message. Because both disruption and 

trauma significantly depress performance, interventions confined to one pathway will be 

insufficient. Restoring physical security and reopening schools addresses the disruption 

pathway but leaves the trauma pathway untouched; conversely, psychosocial programmes 

alone cannot compensate for the loss of instructional time caused by closures. An effective 

response must therefore be dual-track, combining security restoration and instructional 

recovery with structured psychosocial support. The concentration of impact in rural schools 

further implies that resources should be targeted geographically toward the most affected 

communities rather than distributed evenly across the state. These implications inform the 

recommendations that follow. 

9.  Conclusion 

This study examined the impact of banditry activities on students’ academic performance 

in secondary schools in Zamfara State, Nigeria. The evidence, consistent across descriptive 

and inferential methods, establishes that banditry exerts a strong and statistically significant 

negative influence on academic performance. Banditry-induced school disruption is strongly 

negatively correlated with performance (r = −0.71), and banditry-related psychological 

trauma significantly reduces performance (β = −0.66, R² = 0.436). Percentage analysis 

confirmed broad agreement among students, teachers and administrators that closures, 

absenteeism, teacher shortages, fear and trauma have eroded learning outcomes. 

Banditry, therefore, is not merely a security problem but an educational catastrophe in the 

making for the affected communities of Zamfara State. It operates through interlocking 
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channels reduced instructional time, degraded instructional quality, psychological trauma and 

displacement that together depress academic performance and threaten to entrench a 

generation in educational disadvantage. Addressing the crisis demands a response that is 

simultaneously a security response and an educational one. Without the restoration of safety, 

no purely pedagogical intervention can succeed; but without deliberate educational and 

psychosocial recovery, even restored safety will leave deep learning losses unaddressed. 

The broader contribution of this study lies in converting a widely felt but loosely 

documented crisis into measured evidence. By estimating the strength of the relationships 

between banditry exposure, psychological trauma and academic performance, the research 

equips government, educators and security agencies with a clearer basis for prioritising and 

designing their response. The finding that banditry explains roughly half of the variation in 

academic performance should dispel any notion that the educational effects of insecurity are 

marginal or temporary; they are central and, without intervention, likely to be enduring. The 

cost of inaction is not only the lost achievement of today’s students but the diminished human 

capital, and the heightened future insecurity, of a region that can ill afford either. The 

recommendations below are offered in the conviction that timely, coordinated and evidence-

based action can yet reverse the trajectory documented here. 

10.  Recommendations 

On the basis of the findings, the study makes the following recommendations: 

1. Federal and state governments should intensify coordinated security 

operations to neutralise banditry in affected local government areas, since the 

restoration of safety is the precondition for the continuity of schooling and the 

recovery of academic performance. 

2. Government should establish and adequately fund school-based psychosocial 

support programmes, including professional counselling and peer-support 

groups, to address the trauma that the study found to significantly depress 

academic performance. 

3. Education authorities should institute remedial and accelerated-learning 

programmes, together with structured catch-up classes, to recover the 

instructional time lost to closures and to mitigate the learning deficits already 

incurred. 

4. State governments should improve the security and incentives of teachers 

posted to rural schools through hazard allowances, secure accommodation and 

safe transport to reverse the teacher shortages that undermine instructional 

quality. 

 

REFERENCES 

Bello, A. (2023). Impacts of banditry activities on quality education: An overview of 

government schools in Jibia Local Government Area of Katsina State. Journal of 

Education and Society, 12(2), 45–62. 

Chukwu, P. (2020). Armed banditry and educational deprivation in North-West Nigeria. 

Nigerian Journal of Security and Development Studies, 5(1), 1–18. 



© 2026 ASIAN JOURNAL OF RESEARCH AND DEVELOPMENT STUDIES 
This work is licensed under a Creative Commons Attribution 4.0 License 

189 

GCSP. (2023). Implications of armed banditry for education in Nigeria’s North-West region. 

Geneva Centre for Security Policy Alumni Note. 

Mansur, S. (2023). Effect of armed banditry on some selected secondary schools’ educational 

development in Zamfara State. Zamfara Journal of Politics and Development, 4(1), 1–

19. 

Maslow, A. H. (1943). A theory of human motivation. Psychological Review, 50(4), 370–

396. 

Muhammad, N. A., Abdulmalik, I., & Jobe, A. A. (2023). Psychological effects of 

kidnapping and banditry on teaching and learning in tertiary institutions in the North-

West region of Nigeria. International Journal of Scientific Research in Education, 

16(1), 1–13. 

Muhammed, A., & Ogunode, N. J. (2022). Impact of banditry, kidnapping and terrorism on 

school administration, teachers’ job performance and students’ academic performance 

in Nigeria. Journal of Science, Technology, Engineering and Mathematics, 1(1), 1–12. 

Ojeleye, O. A., Abdullahi, M., & Sani, A. (2022). Insecurity as a predictor of students’ 

learning in Zamfara State, Nigeria. Journal of Educational Research and Review, 

10(3), 55–68. 

Research Advisers. (2006). Sample size table. Retrieved from https://www.research-

advisors.com/tools/SampleSize.htm 

Sa’adu, M., & Lawal, H. (2023). Perceived effects of banditry activities on pupils’ enrolment 

in selected public primary schools in Gusau LGA of Zamfara State. Journal of Basic 

Education Studies, 8(1), 33–47. 

UNICEF. (2022). Education under attack: School closures in North-West Nigeria. United 

Nations Children’s Fund Situation Report. 

Walberg, H. J. (1981). A psychological theory of educational productivity. In F. H. Farley & 

N. Gordon (Eds.), Psychology and education (pp. 81–108). McCutchan. 

World Bank. (2011). World development report 2011: Conflict, security, and development. 

The World Bank. 

 

 


